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Introduction

The students enrolled in this programme will be undertaking one year of intensive study to become competent early childhood teachers.  This programme has been developed in response to a Ministry of Education initiative to address the shortage of trained teachers in the early childhood sector.
Early Childhood Practicum

Aim Early Childhood Practicum

Aim

Teaching practicum provides students with a context in which they have an opportunity to develop as a competent and reflective teacher able to integrate theory and practice in a critical and analytical way.

During teaching practicum they are expected to integrate the theoretical and practical components of the course.  This theory/practice integration is a vital component in the learning and development of the reflective practitioner.  To facilitate this process students will be guided by their College tutor and Associate who will encourage them to analyse their strengths and weaknesses, set personal goals and gradually become capable of praxis – critical scrutiny of practice in light of theory.  Praxis is an important part of reflective practice in which theory and practice are a part of each other and where both develop together through each other.  This process should lead to a transformation in practice and further development of theory.

At the end of this year these student teachers will be expected to articulate the theoretical base of their practice and to formulate their own philosophy of teaching and learning.
The Graduate Diploma of Teaching Early Childhood offered by the University of Otago College of Education aims to develop graduates committed to quality teaching and learning in early childhood education. Central to that overarching aim is the belief that students should be inducted into an understanding of images of the child and teacher, bicultural practice,   the integrated nature of early childhood philosophy, theory, assessment, pedagogy and curriculum. This programme promotes:

· Bicultural development

· Embedding of learning in practice

· Critical reflection

· Knowledge of curriculum, pedagogy and assessment

· The development of self knowledge

· The development of a community of learners

· The centrality of relationships
Bicultural development

This programme  acknowledges  the importance of Te Tiriti o Waitangi in creating a bicultural focus.   Students with an opportunity to explore and demonstrate practice that reflects the bicultural context of Aotearoa/New Zealand. 

Bicultural development will be incorporated in courses throughout the programme.   Professional practice courses will assist the students to create a teaching and learning environment where relationships and pedagogy are consistent with whanau concepts (Bishop & Glynn, 1999).  Te Whāriki the early childhood curriculum guidelines (Ministry of Education, 1996)  explicitly requires early childhood staff to support the use of the Māori language (Ritchie, 2003:88).   “.. learning te reo Maori gives students access to te ao Maori (the Maori world) and to Maori world views. The insights and experiences that students gain as they learn the language will enrich and broaden their understandings of the uniqueness and complexity of te ao Maori. (Ministry of Education, 2009: 13) 
Embedding learning in practice:
Embedding learning in practice highlights the place of practicum in this programme and the importance of meaningful links between the taught and the practical components of the programme.
Practicum and curriculum papers will develop and consolidate students’ assessment for learning strategies and their knowledge of pedagogy and curriculum that are introduced in the transition paper. All papers will provide opportunities for them to enhance their understanding of the connectedness, the continuity and the complexity of children’s learning within their socio-cultural context.

Critical reflection:

Teachers need to develop the skill of critical reflection in order to be able to make a difference (Brookfield, 1995, Loughran, 2002). The goal of critical reflection in this programme is to develop teachers who make that difference through knowing about curriculum, assessment and pedagogy and reflecting deeply on them and their integration. 

The programme is based on the belief that to provide appropriate learning contexts for children, adults need opportunities to be critically reflective about the curriculum and their programme and practices (Brookfield, 1995). Students will have an opportunity to systematically engage in self inquiry in relation to their practice in all courses. 

Knowledge of curriculum, pedagogy and assessment:

A key first step in developing early childhood curriculum, pedagogy and assessment understanding is to clarify the beliefs and images prospective teachers hold of children and of early childhood teachers. These images will have a powerful effect on how they approach pedagogy and curriculum.
 A fundamental philosophy of the programme is of the child as a competent and confident learner (Ministry of Education, 1996). The image of the child conveyed throughout the programme is one of a rich and competent child not a needy child.  It is about a child who is competent and capable of sharing in the decision-making about things that affect all aspects of their lives (Landsown, 2005). The focus is on an image of a child whose learning is enhanced through interactions with people, places, things and time. Children are at the centre of early childhood teaching.  Teachers use their knowledge gained through assessment of a child or children to plan a programme which will increase the complexity of the children’s learning and will acknowledge the multiple learning pathways possible.
There is a strong focus on assessment, pedagogy and curriculum throughout the programme. Learning is seen as co-construction between children and teachers (Jordan, 2004). As children play and interact with their environments they have opportunities to develop their own working theories of the world. Teachers work alongside the children to facilitate this process – noticing, recognizing and responding to learning opportunities (Carr, 2001). Assessment is an integral part of the learning programme. 

Throughout the year students are encouraged to not only think about the children and teachers as learners in inclusive centre settings but to also explore broader social, cultural and political issues impacting on the curriculum, families and young children and children’s life-long learning, e.g. transition to school. Students explore how they will live the early childhood curriculum. 

A sociocultural approach demands of teachers that they acknowledge the diversity of the children with whom they work. This requires the development of quality teachers “who know what works in early childhood teaching for maximizing children’s learning outcomes and reducing disparities amongst diverse children” (Farquhar, 2003). All papers will have a strong focus on socio-cultural perspectives.

In early childhood education, planning is responsive to the children, their social, cultural and historical backgrounds. A key factor in the socio-cultural context is the relationships with family/whānau. It is within these relationships that teachers will learn of parents’ aspirations for their children and how best to plan for learning. Planning is personalised and its direction will carefully consider a range of aspects of the socio-cultural context. 

Development of self knowledge:


Gordon (2008) suggests that if we truly wish to prepare excellent teachers, we also need to help teacher candidates become more critically aware of their personal identities, their strengths and weaknesses and how those will affect their teaching (p.331)  
Development of a community of learners:
A strong focus during this one-year programme is the creation of a community of learners. All students will participate in a community of practice and a community of learners. In these collaborative contexts students will have multiple opportunities to develop and articulate a philosophy of teaching. 

Centrality of relationships:

This programme acknowledges that understandings are most effectively co-constructed in relationships with others (Rogoff, 2003). Children and tertiary students learn through the relationships they have with their teachers and the other adults in their lives.  Guided participation, co-construction and scaffolding are important pedagogical practices of early childhood teachers. 

An ecological perspective has also shaped thinking in early childhood education. At the core of the ecological perspective (Bronfenbrenner, 1972) is the notion of relationships. Early childhood teachers must recognize that effective relationships will not only involve the child but the relationships with parents/whānau and the community. Ecological theory demands that there is recognition of the powerful influences on children within the family, the early childhood education setting and the wider social, cultural and political context. 

Barbara Rogoff’s planes of analysis – the personal, the interpersonal and the institutional (Rogoff, 2003) have shaped this programme. In the personal dimension the focus is on how the individual makes meaning of the situation, how they construct their own understanding in response to a situation. In the interpersonal domain the exploration moves from the individual to an examination of the inter-relationships between people, places and things and how these impact on understanding and practice. The third plane is the institutional/cultural; the ways in which institutional and cultural beliefs and values influence how practice is constructed in particular settings. 
There is increased recognition of the importance of the nature of children’s participation in early childhood settings. Within the context of relationships children learn to be a participant. Rogoff, Paradise, Arauz, Correa-Chavez  & Angelillo, (2003) describe intent participation as when children are observing and listening with ‘concentration and initiative’ when engaged with others “in anticipation of or in the process of engaging in an endeavour” (p 178). The notion of intent provides focus and orientation to learning. 
Children’s learning behaviour

It is anticipated that students will be confident in guiding children’s behaviour.  The emphasis will be on encouraging children to develop self regulatory and self management skills.  All strategies used and limits set will focus on empowering children through the use of positive techniques.

Facilitating children’s learning 

At all times students will be responsive to the particular group of children with whom they are working.  Students are expected to show a sensitivity to culture and other equity issues.
By the end of the year students are expected to demonstrate the use of a range of pedagogical strategies to empower children as learners.  It is anticipated that students will read widely and build a repertoire of pedagogical practices which will be meaningful for diverse learners including Māori and Pasifika children and children with special needs or children who show particular talent.  Students should be able to provide a rationale for their choice of strategies based on theory and research.  It is important that student teachers develop the skills of a critically reflective teacher.

The profile of a graduate
A graduate from this early childhood teacher education programme will have knowledge and skills which enable them to be a reflective teacher.  

This will involve:

· Critical reflection on pedagogy and curriculum in action;

· Being aware of pedagogy from a range of cultural perspectives;

· An ability to critique the images of the child prevalent in society and ensure that the image which informs their practice is consistent with the aspiration statement of Te Whāriki;

· A sound knowledge of Te Tiriti o Waitangi, Te Reo and Tikanga  Māori;

· Critical reflection on their ability to provide a bicultural approach to their work; 

· A strong theoretical base which will inform their critical inquiry and curriculum implementation;

· A strong understanding of the history and philosophy of early childhood education;

· An ability to critique research and to use research to inform their practice;

· An in-depth understanding of Te Whāriki, the early childhood curriculum document;

· Strategies to develop an integrated and holistic approach to planning for children’s learning;

· An ability to assess, plan and evaluate effective learning opportunities for children;

· Awareness of effective strategies for positive behaviour guidance;

· An ability to articulate the increase in complexity of children’s learning;

· A knowledge of effective leadership and management practices;

· An ability to act in an ethical and professional way;

· Critical analysis of  practice in relation to notions of power and influence so that they enable children and parents to have a voice;

· Knowledge of working effectively in a team situation;

· An ability to establish and maintain collaborative relationships with children,  parents/whānau,  staff,  professional agencies and the community;

· An ability to integrate their knowledge of Government statutory requirements (Desirable Objectives and practices and regulatory requirements), policies, legislation and strategic directions into their professional role;

· Being aware of the current Government initiatives – particularly increasing participation, quality and collaborative relationships, and knowing how to provide appropriate early literacy and mathematical experiences for children;

· An understanding of the ideological context of early childhood education
Practicum – a personalised approach
This year we are trialling a new approach to practicum.  The focus is on the development of a personalised practicum.  In this approach students will be required to meet the learning outcomes of each of the practicum papers,  to show competency on practice and demonstrate they have achieved the graduating teacher standards by the end of this year.  But the journey towards this will be negotiated following discussion between the associate and the student supported by the tutor.  

We would like you, as the associate, to be actively involved in deciding what the students will do in your setting – how do you want them to assess children’s learning; plan for children’s learning, complete revisits or provocations, implement Te Whaariki, undertake responsibilities,  develop a bicultural approach to practice etc.  You will work alongside students as they develop their own learning/teaching plan.  This will be a “work in progress” which we anticipate will be reviewed and redeveloped.  At all times you will be able to call upon the support of the tutor or the co-ordinator of the paper.
The students will be placed in a range of early childhood settings.  Each of these settings will have developed assessment, pedagogical and curriculum approaches to reflect their socio-cultural context. It is important that students learn to work effectively within this context.     

During weekly visits and practicum students will be mentored by their Associate who will have a range of expectations of what the students will achieve in the context.   The College tutor will also be supporting the student in a mentoring/coaching way.    For this reason we are being less prescriptive about what students will do on each weekly visit or during their posting.  We are creating an opportunity for more personalized learning.  

We are expecting students to take responsibility to use what they have learnt or are learning in their teacher education programme to reach their goal of being an effective early childhood teacher who provides a context in which children will “learn how to learn” and learn to be an effective early childhood teacher.   At all times students will take a professional approach towards any responsibilities they are required to undertake.

For further information related to personalized learning see Appendix 1.

The practicum papers
	
	EDPR 304

Assessment Pedagogy and Curriculum in Early Childhood Settings 
	EDPR 301

Professional Inquiry in(to) Practice 1


	EDPR 301

Professional Inquiry in(to) Practice 1


	EDPR 302

Professional Inquiry in(to) Practice 2

	Focus of the practicum linked to this paper
	Finding the Teaching Self


	Teaching Self


	Evaluation of the Teaching Self


	Innovative, Effective and Progressive Practice within a community of learners

	Practicum placements
	Practicum 1
	Practicum 2
	Practicum 3
	Practicum 4

	
	Setting one

Two week block   (February)
	Setting two

Two week block (February) followed by 10 Tuesday visits
	Setting two

4 week block

(June)


	Setting three

10 Tuesday  visits              5 week block               (November)

	Size of Group
	1-1 and some small group work.
	1-1 and small groups work.
	1-1 small groups and whole centre.
	1-1 small groups and whole centre.

	Assessment,  Planning, Children’s Learning 
	Observation and examination of how assessment informs planning for learning.
	Socio-cultural assessment to inform planning for learning with a focus on revisiting.

Planning of provocations to encourage children’s engagement.
	Socio-cultural assessment to inform planning for learning with a focus on revisiting to ensure continuity of learning and an increase in the complexity of children’s learning.

Planning of provocations to encourage children’s engagement.
	Socio-cultural assessment informs planning for learning, revisiting, continuity, complexity and involvement of children/parents/

whānau in setting learning goals.

Planning of provocations to inspire children’s engagement in learning.

	Curriculum Knowledge
	Introductory examination of how the principles and strands of Te Whāriki inform planning and practice in early childhood settings.
	Developing understandings of Te Whāriki in action in early childhood settings.
	Living Te Whāriki knowledge of the aspiration statement, principles and strands so that it effectively shapes all practice.
	Living Te Whāriki comprehensive knowledge of the practical implications of the aspiration statement, principles and strands  of Te Whāriki and an understanding of current theory and research to  effectively shape bicultural practice. 

	Inquiry and Reflection
	An evaluation of themselves as future early childhood teachers.
	Application of a model of reflective practice – e.g. Bronfenbrenner model of analysis – microsystem, mesosystem, exosystem, macrosystem as a basis for reflection on practice or the DATA model – describe, analyse, theories, act) model.
	Critical inquiry using Rogoff’s planes of analysis – personal, interpersonal and institutional – to construct and reconstruct practice.
	Critical inquiry utilizing a chose model of reflective practice.

	Relationships
	Focus on individual relationships.
	Focus on inter-relationships with children, teachers.
	Focus on interpersonal relationships with children, teachers/whānau.
	Focus on the complexity of relationships in institutional settings.

A community of learners.

	Treaty of Waitangi
	Observation of how the Centre incorporate the Treaty of Waitangi in their practice.
	Using a developing awareness of the Treaty when observing practice to reflect upon how children are positioned – i.e. as Pākehā, as Māori.
	Consider the Treaty principles when planning and identify how these are culturally appropriate to the teaching of Māori children.
	Devise and implement pedagogical practices that are culturally responsive to all children, taking into consideration the Memorandum of Understanding.

	Inclusion
	Indentifying practices to include all children. 
	Identifying the features of an inclusive environment.
	Planning to ensure a inclusive early childhood programme.
	Implementing and critiquing pedagogical practices to include all children.


EDPR304/ EDPX304 – Assessment, pedagogy and Curriculum in Early Childhood Settings
To meet the practicum requirements of this course students will undertake a two week introductory practicum at the beginning of the year.  Students will be given specific tasks to complete on this practicum as an orientation into early childhood teaching.  Their personalised learning plan will be developed for the next practicum.
Learning outcomes

Students will

1. Critically examine the historical, political, social, cultural and research context of early childhood education services in Aotearoa/New Zealand.

2. Articulate an understanding of the history, philosophy, theory and structure of Te Whāriki the early childhood curriculum framework.

3. Evaluate pedagogical content knowledge relevant to early childhood curriculum practice.

4. Examine and apply early childhood assessment, pedagogical and curriculum practices to enhance the learning of young children.

5. Demonstrate professional, ethical, legal and practical requirements of an early childhood student teacher.

EDPR301/ EDPX301 Professional Inquiry in(to) Practice 1
The practicum involved in this course includes 

· Two week practicum at the beginning of the year

· Weekly visits

· Three week practicum in June.

Learning Aims and Objectives

1. To engage in critical inquiry into practice.
2. To critically examine the role of assessment and pedagogy in facilitating connectedness, continuity and complexity of children’s learning.
3. To integrate Te Reo me ōna Tikanga Māori into practice.
4. To articulate how the political, social and cultural context impacts on the teacher’s role in ensuring the well-being of all children in Aotearoa-New Zealand.
During this practicum students will undertake a research project in which they will investigate an aspect of their practice.   During this practicum students will have an opportunity to explore what it means to be a ‘teacher as researcher’.  This will involve students in asking a question about their practice and then setting up a research project to gather data and show the outcome of their inquiry.

EDPR302/EDPX302 Professional Inquiry in(to) Practice 2
The practicum involved in this course involves

· Weekly visits in semester two
· Five week practicum at the end of  the semester 

Learning Aims and Objectives of Paper

1. To evaluate professionalism in practice.
2. To critically analyse and debate innovative and effective pedagogical practice.
3. To create dialogue within a community of learners/community of practice.
4. To critically examine strategies to facilitate children’s learning and well-being.
5. To articulate a philosophy of practice which reflects current theory about philosophy.
Being an Associate

Skills Associate Teachers Need

Having a student does not mean an extra pair of hands around the place or someone who can be directed to do all the unpleasant jobs.  It means accepting responsibility for and making a commitment to providing a field-based learning laboratory where, under guidance and support the student can practice the techniques, skills and knowledge involved in working with children.  The role of the associate is both advisory and supervisory and requires a number of skills which can be identified as pedagogical skills, human relationship skills and conceptual skills.
Within the children’s programme:

· Pedagogical skills would include a sound knowledge of child development and an understanding of how theory translates into practice and programme formation; techniques for guiding and facilitating the development of young children within the context of family and community; and understanding of how the environment and equipment support the achievement of goals; and experience in working with children and their families.

· Human relationship skills would include empathy, respect and warmth, communication techniques that foster trusting relationships (ie the ability to perceive accurately, to respond authentically and to be sensitive to barriers in communication); problem-solving skills; and active listening.

· Conceptual skills would involve the ability to understand the complexities of the overall environment (ie centre organisation and its relationship to the children, the programme, parents and the wider community).

Students on Practicum

This is a time when students (with the support of centre staff) can begin to develop the necessary skills to enable them to become competent teachers.  It is ideally a period of growth for each student as they undertake each practicum block.  Their skills in being able to work effectively with both children and adults should be extended, as they put their theoretical knowledge into practice.

Associate teachers can help the student feel that they are in a supportive environment by:

a Introducing the student to all staff and where appropriate, to parents.  Some centres do this informally by having a notice on the door informing parents of the student’s name and how long s/he is going to be working in the centre.

b Having open and honest communication channels where the student feels comfortable in discussing all aspects of their work.  A regular time for discussion is to be noted on the contract and this should be followed or revised if it proves to be unsuitable for either the student or associate teacher.

c Attending associate teacher meetings so that clarification of expectations re students practicum assignments can be made.  It is also a time for sharing and discussing other relevant information relating to the wider context of teaching practicum.

Including the student in the team especially during tea/lunch breaks is important.  Students can feel uncomfortable if excluded from conversations or discussion at these times.  However it is equally important not to compare students or involve them in any way, should a centre dispute arise.
The Associate Teacher’s Role is to:
· Facilitate open and honest communication in which the student feels he or she can trust and be trusted.

· Ensure that all staff involved are clear about student requirements.

· Consistently demonstrate techniques of sound practice in working with children and parents.  The associate teacher is a practitioner who passes on knowledge and skills and acts as a role model.

· Challenge students to critically analyse situations they are controlled with in their practice and encourage them to seek solutions to the problems and challenges as they arise.

· Alert students to differences in practices or specific situations or incidents that may be outside the norm or peculiar to the situation.

· Give students the opportunity to take a risk of making a mistake without ridicule or recrimination.  Often students do hang back for fear of making a mistake so discuss this with the student.

· Help students with their plans and written work.  Associates should expect written work to be up to date at all times and available for discussion.  It is important that staff show an interest by taking time to go through students’ work, thus also helping to build up a student’s confidence.

· Help students develop a sense of professional responsibility.

· Encourage students to share their ideas.

· Provide regular feedback to students on their progress and offer support when needed.
· Ensure the student is not given sole responsibility for children and is under supervision throughout the session.
· Ensure students are aware of centre policies and procedures, particularly in relation to fire and other emergency plans.

· Set parameters for toileting of children and supervision of sleeping children
Relationships with Students

During the student’s initial visit, it is helpful if staff would:
· Outline the aims of the centre.

· Discuss relevant aspects of programme planning.

· Outline any safety rules and precautions, fire procedures, discipline procedures etc.
· Discuss students’ expectations of the placement.

· Discuss student requirements and how staff can be of help to students.  Outline the appropriate methods for students to obtain feedback on their performance during the placement.

· Show students the centre including the equipment and discuss whether or not students may use equipment for any planned experiences taken by them.

· Record information about students for reference (eg name, address, telephone and emergency contact).

· Discuss starting and finishing times, shifts, procedures to be used when a student is to be absent, lunch times, morning and afternoon tea procedures.

· Complete the student/associate teacher contract.

When Things Go Wrong
When there are significant concerns regarding a student, (planning, behaviour, attitude etc) the Associate should in the first instance contact the tutor who will visit to observe the student and/or speak with student.  If difficulties persist the paper  co-ordinator should be contacted.

The Co-ordinator of ECE programmes may be asked to also visit and observe the student and meet with her/him, the tutor and the Associate.  The Associate should keep a written record of all communications with the student.

Written Reports
The written report requires the associate teacher to make an objective assessment of what the student can do.  It is therefore important that staff keep some notes of their observations, and that they can substantiate comments with direct observations.  For example, if it is felt that a student is not adequately aware of the safety needs of children it needs to be supported with actual records of observations so that clear examples can be given to the student indicating the concerns.
An associate teacher should not be afraid to identify the student who has not yet reached a level of competency that he or she feels comfortable with.  The reasons for the student receiving an unsatisfactory report should be identified and areas indicated where improvement is needed.  A written assessment of a student’s performance is of utmost importance to the College as it is the documentation used to determine whether or not a student has passed the practical work.  Therefore, what is written needs to be clearly supported.  Ambiguous statements should be avoided.  It is hard to justify a comment of `not satisfactory’ when the report clearly indicates marked improvement over the placement.  If it is believed that a student has made tremendous improvement but that more experience is required to reach a satisfactory level of competency, then this should be clearly spelt out in the report.

Teacher education institutions often find that they do not have the supporting documentation to fail a student even though the associate teachers believe that they have conveyed this message quite clearly.  If in doubt about how to word a report contact the tutor or teaching practice co-ordinator for guidance.

The report should be discussed with the student before sending it back to College.  Students should have the opportunity to raise issues if necessary that may be viewed as unfair and, if possible these should be resolved before the report is sent in.  Above all, avoid letting the student down by returning the report with an unsatisfactory grade when this has not been communicated prior to the student leaving the centre.  If staff have difficulty telling students they have not yet reached a level of competency suitable for a satisfactory report they should contact the tutor for advice.  If on the other hand it is felt that a student has been unfairly treated by the visiting tutor, the paper co-ordinator should be contacted to discuss the problem.  The written report should be returned promptly to the College.

Competencies expected of students at their particular stage of training are listed in this booklet.  This is to give the associate a guide as to what can reasonably be expected of the student.  There is space for the associate teacher to comment about these competencies and any others that may be relevant.  Sample copies of the reports are included in this booklet.

Teaching Practicum Contract
This should be discussed and filled out on the first day of posting.  The purpose of the contract is to ensure that all matters stated on the contract are clarified right from the beginning of the practicum, thus avoiding any conclusion.  A sample copy of the contract is included in this booklet.

Attendance

If in a kindergarten students will complete the entire shift and start and finish at the same time as their associate teacher.

If in an education and care centre, students will complete a 35 hour week (7 hrs per day which excludes a lunch break).  Students should strive to gain experience of a variety of early and late shifts.

Appendix 1
Personalised practicum

The focus of practicum is to provide students with the opportunity to become a confident,  competent and critically reflective  early childhood teacher.   The emphasis will be on a personalised learning approach.  Personalised learning has become a strong focus in the school sector.  

”This is based on the principle of tailoring education to individual need, interest and aptitude in order to fulfil every child and young person’s potential (DfeES 2004). This requires the school to be responsive to individuals rather than adopting a stance of expecting pupils always to fit in with existing practices.” (Ellis & Tod, 2009: 27)

In this personalised approach to practicum students , alongside their  associate and  tutor will set directions for the learning  journey.

EDPR301/EDPX301 Professional Inquiry in(to) Practice 1
The learning outcomes of this paper are            
5. To engage in critical inquiry into practice.

6. To critically examine the role of assessment and pedagogy in facilitating connectedness, continuity and complexity of children’s learning.

7. To integrate Te Reo me ōna Tikanga Māori into practice.

4.      To articulate how the political, social and cultural context impacts on the teacher’s role in    ensuring the well- being of all children in Aotearoa-New Zealand
These learning outcomes, together with the Graduating Teacher Standards,  set the frame for what is to be achieved during the practicum.   The aim of the personalized  learning approach is to ensure  graduating early childhood teachers who:

(a) Learning Outcomes:

Engage in critical inquiry into practice.  This will involve students

· Demonstrating  her/his  journey towards the achievement of the Graduating teacher standards 

· Critically reflecting  on professional,  curriculum and pedagogical practice using as a model of reflective practice  Rogoff’s planes of analysis and other theories which have guided practice. 

· Being a “teacher as researcher” by systematically investigating an aspect of their practice

· Using  these reflections to  draft  a philosophy of early childhood teaching.

Critically examine the role of assessment and pedagogy in facilitating connectedness, continuity and complexity of children’s learning through
· Engaging in  assessment   as a basis for  planning  to facilitate children’s learning  with a particular focus on connectedness, continuity and complexity 

· Identifying  effective pedagogical strategies which  provoke and inspire children’s learning and participation  within the framework of Te Whaariki

· Using  a range of  subject areas in an integrated way to facilitate children’s learning

Integrates Te Reo me ōna Tikanga Māori into practice. This will be demonstrated through

· Using Te Reo Maori during practice

· Reflecting a bicultural approach in practice.

Articulate how the political, social and cultural context impacts on the teacher’s role in    ensuring the well- being of all children in Aotearoa-New Zealand. This will be evident through

· Demonstrating in practice the importance of relationships and showing how these impact on learning

· Demonstrating  in practice  the statutory and practical  requirements of an early childhood teacher

· Working effectively with individual children and groups of children to ensure inclusive environments that are conducive to learning behaviours and children’s wellbeing.

· Participating as an active member of a community of learners   which involves, children, teachers and parents.

· Articulating and advocating for early childhood in the social, political and cultural context of Aotearoa/ New Zealand

(b)  Graduating Teacher Standards – see Appendix 4.

EDPR302/EDPX302 Professional Inquiry in(to) Practice 2

Learning Aims and Objectives of Paper
1.  To evaluate professionalism in practice.
2.  To critically analyse and debate innovative and effective pedagogical practice.
3.  To create dialogue within a community of learners/community of practice.
4.  To critically examine strategies to facilitate children’s learning and well-being.
5.  To articulate a philosophy of practice which reflects current theory about philosophy.
Evaluate professionalism in practice.  Students will:
· Evaluate the way in which they develop and maintain relationships with children, and teachers

· Develop, maintain and evaluate strategies used to ensure meaningful relationships with the families of the children in the centre

· Reflect on and evaluate the early childhood legislative requirements as they impact on centre practice
· Reflect on and evaluate their behaviour in relation to the Code of Ethics
· Use Te Reo Maori during practice
· Reflect a bicultural approach in practice
Critically analyse and debate innovative and effective pedagogical practice.  Students will:
· Critically analyse their journey towards the achievement of the Graduating Teacher Standards

· Demonstrate and justify innovation in pedagogical practice

· Demonstrate the ability to analyse and debate effective pedagogical practice

· Be able to apply Rogoff’s planes of analysis and other theories to discussions on effective pedagogical practice

· Be able to identify areas of strength and areas requiring further development

· Be able to create a context in which all children learn
Create dialogue within a community of learners/community of practice.  Students will:
· Engage in dialogue and discussions with associates and teachers in the setting.

· Work collaboratively with teachers and parents

· Share their documentation of children’s learning with parents and incorporate parent aspirations for their children into planning.

· Share their documentation of children’s learning with the children to encourage self assessment and metacognition

Critically examine strategies to facilitate children’s learning and well-being.  Students will:
· Ensure the environment is an exciting learning place

· Have a clear rationale for the basis of learning opportunities provided

· Involve children in decisions about their learning environment

· Critically examine the strategies they use to facilitate children’s learning and wellbeing
· Focus on the connectedness and continuity of learning for children

Articulate a philosophy of practice which reflects current theory about philosophy.  Students will:
· Be able to articulate their own philosophy of early childhood education

· Be able to use current theory to reflect on and analyse their practice and to critique their philosophy of early childhood education
An example of what has been given to students in relation to a personalised plan is outlined on pages 14-16.
Personalised learning/teaching plan

This is to be completed in collaboration with your Associate together with the support of your tutor.
EDPR301/EDPX301 Professional Inquiry in(to) Practice 1
Initially you will develop a plan for Tuesday visits and then later in the semester a new plan will be developed for your practicum.  Regard the plan as a “work in progress”. After discussion with your Associate and tutor revisions can be made.   Keep a copy of your plans in your portfolio as these will be the basis upon which you develop your documentation which will be handed in at the end of the block practicum.
	Learning
	Roles and tasks
	Comments

	Engage in critical inquiry into practice.  

· Demonstrate progress towards the achievement of the Graduating teacher standards 

· Critically reflect on professional,  curriculum and pedagogical practice Using  these reflections to  draft  a philosophy of early childhood teaching.
	
	

	Assessment and pedagogy in facilitating connectedness, continuity and complexity of children’s learning through

· Engaging  in  assessment   as a basis for  planning  to facilitate children’s learning  with a particular focus on connec edness, continuity and complexity 

· Demonstrating a range of  pedagogical strategies which  provoke and inspire children’s learning and participation  within the framework of Te Whaariki

· Using  a range of  subject areas in an integrated way to facilitate children’s learning
	
	

	Te Reo me ōna Tikanga Māori  integrated into practice. 

· Uses Te Reo Maori during practice

· Reflects a bicultural approach in practice.
	
	

	Articulate how the political, social and cultural context impacts on the teacher’s role in    ensuring the well- being of all children in Aotearoa-New Zealand. This will be evident through

· Demonstrating  the importance of relationships and showing how these impact on learning

· Working effectively with individual children and groups of children to ensure inclusive environments that are conducive to learning behaviours and children’s wellbeing.

· Participating as an active member of a community of learners   which involves, children, teachers and parents.

· Articulating  and advocating  for early childhood 
	
	

	Responsibilities
	
	

	Other requirements
	
	


You should have your plan with you at all times.

Professional Inquiry in(to) Practice 2
	Learning
	Roles and tasks
	Comments

	Evaluate professionalism in practice
· Evaluate the way in which they develop and maintain relationships with children, and teachers

· Develop, maintain and evaluate strategies used to ensure meaningful relationships with the families of the children in the centre

· Reflect on and evaluate the early childhood legislative requirements as they impact on centre practice

· Reflect on and evaluate their behaviour in relation to the Code of Ethics

· Use Te Reo Maori during practice

· Reflect a bicultural approach in practice


	
	

	To critically analyse and debate innovative and effective pedagogical practice.

· Critically analyse their journey towards the achievement of the Graduating Teacher Standards

· Demonstrate and justify innovation in pedagogical practice

· Demonstrate the ability to analyse and debate effective pedagogical practice

· Be able to apply Rogoff’s planes of analysis and other theories to discussions on effective pedagogical practice

· Be able to identify areas of strength and areas requiring further development

· Be able to create a context in which all children learn


	
	

	To create dialogue within a community of learners/community of practice.

· Engage in dialogue and discussions with associates and teachers in the setting.

· Work collaboratively with teachers and parents

· Share their documentation of children’s learning with parents and incorporate parent aspirations for their children into planning.

· Share their documentation of children’s learning with the children to encourage self assessment and metacognition


	
	

	To critically examine strategies to facilitate children’s learning and well-being.

· Ensure the environment is an exciting learning place

· Have a clear rationale for the basis of learning opportunities provided

· Involve children in decisions about their learning environment

· Critically examine the strategies they use to facilitate children’s learning and wellbeing

· Focus on the connectedness and continuity of learning for children

 
	
	

	To articulate a philosophy of practice which reflects current theory about philosophy.

· Be able to articulate their own philosophy of early childhood education

· Be able to use current theory to reflect on and analyse their practice and to critique their philosophy of early childhood education


	
	

	Responsibilities
	
	

	Other requirements
	
	


Appendix 2
Copy of notes provided to students

Student on Practicum – General Notes

Supervision

· Relieving students are not permitted to relieve for staff while on practicum.
· Students do not stand in the same legal position as early childhood staff. As a consequence they are not “on duty” in the same sense as a staff member. Therefore they cannot be responsible for supervising children on an excursion alone.

· No student should be responsible for the whole outdoor area or indoor area or take children for an excursion.

· The Associate retains the responsibility for the care and control of children.

· Students are working with experienced staff.  They should not be responsible for children who are unwell whose parents are late coming for them.

· Students should not be responsible for opening or locking the early childhood centre.

Dress

· While in the early childhood centre, students are under the direct control of the supervisor or head teacher.

· All students are expected to maintain a suitable standard of dress i.e. neat and tidy and wear suitable footwear.

The Associate is asked to accept the same responsibility in this respect as for their own staff. If a student’s response to the associate’s request about dress is unsatisfactory, then s/he should contact the College.

Behaviour Management

· Students have no authority to reprimand a child.  If a child is causing a problem in the group or learning area, then the student should discuss this with the associate who will give appropriate support and guidance.

Arrival Time

· All students must be in attendance and ready to assist staff before the commencement of the morning session or in accordance with the head teacher or supervisor’s request.

· At the conclusion of the session students can be expected to remain for a reasonable time for either professional discussions and/or preparation for the next day.
Absences

· Students are required to phone the associate early in the morning (preferably before 8 am) or as soon as practicable.  Students should note the associate’s phone number from the contract.

· Students are also required to inform the college as early as possible on the day of absence.

Leave

· Occasionally a student may ask for leave for a period during the posting.  Unless there is evidence of a medical or dental appointment, any requests for leave should be referred to the Co-ordinator of Teaching Practice.

Note   All students are briefed on the above prior to practicum.
Students in Early Childhood Settings

Important Points for Students on Practicum

1
Attitude

Show your interest in the work of the setting/centre, individual children or parents.

2
Observation

Observe quietly and carefully without distracting children.  Always seek permission before observing. Discuss your observations with the associate.  Endeavour to know why certain things are done.  (Write up your observations after the session.)

3
Relationships with children

Learn children’s names as quickly as possible. Be friendly and courteous with them.  Do not laugh at children, work sensibly with them.  Avoid singling some children out for special attention.

4
Speech

Endeavour to develop your speaking voice.  Your voice is one of your best teaching tools.  Aim to give the children a good pattern of spoken English.

5
Staff relationships

If given the freedom of the staffroom or use of teacher’s personal equipment, books etc, respect these privileges, particularly in keeping things tidy and returning all books and material borrowed.  Remember to observe centre policy on smoking, morning/afternoon tea, telephone calls etc. If students are placed in a home based setting remember this is someone’s home.

6
Valuables

Never leave valuables in the early childhood centre.

7
Preparation

Discuss preparation of assignments with your associate.  Her/his first responsibility is to the children and parents, so s/he will expect that you will be fully prepared for your early childhood practicum.

8
Problems

Do not hesitate to discuss your weaknesses or areas of concern with your associate/supervisor.  Remember s/he is your adviser during the posting.  Her/his work with you will be more effective if you have indicated where you feel you need help and advice.

9
Timetable

It is helpful if you and your associate prepare a timetable for you for the posting.  This should show times for observations and practical work, thus enabling you to be adequately prepared to complete the assignment.

10
College assistance

If you are in need of help your college lecturers will be only too happy to help.  If you are having major problems or difficulties then you should discuss these with the early childhood lecturers.

Associate teachers and staff welcome you to their early childhood settings to help you develop your skills.  However, you must endeavour to be as helpful and co-operative as you can.  This knowledge and will enable you to gain the respect of your colleagues, as well as gaining the greatest possible benefit from the practicum.

 Appendix 3
Student – Associate Teacher Contract

This contract is designed to assist with communication and understanding between early childhood students and Associates.  Please sign and date the form when you have recorded and completed your discussion.

1 Names 


What will the student call parents/caregivers/staff? 


What will the children call the student? 


2
Associate Teacher’s phone number 


Student phone number 


3
Hours

Time of arrival 


Time of departure (approx) 


Lunchtime arrangements 


Note:  If in a kindergarten it is expected that students will complete the entire shift and start and finish at the same time as their associate teacher.   If in an education and care centre, students will complete a 35 hour week (7 hrs per day which excludes a lunch break).  Students should strive to gain experience of a variety of early and late shifts.

4
Telephone
Are personal calls able to be received? 


When are personal calls able to be made? 


Is there a cost? 


Who answers the phone? 


Where are messages recorded? 


5
Responsibilities

What are the student's responsibilities in daily routines?

6
Centre Guidelines

Please outline these (eg hygiene and safety rules/routines/expectations, smoking, tea and coffee arrangements)?

7
Emergency procedures (eg fire, earthquakes, accident)

Please outline these 


8
Child Management Strategies

Are there any special circumstances? 


…………………………………………………………………………………………………………
9         Centre Guidelines/Policy related to photos of children
………………………………………………………………………………………………………

10
A regular time for discussion 


11
Confidentiality 

Student


Associate 


Date


Date 



It is the responsibility of the student to return a copy of this contract to their College tutor with their posting notes.

Conditions of Student Placement

1
The student will be supervised by the Associate or a trained staff person at all times.

2
It is the responsibility of the student to ensure that all planning is discussed and viewed by the Associate before it is carried out.

3
Confidentiality regarding individual students will be maintained at all times.
 Appendix 4
Graduating Teacher Standards: Aotearoa New Zealand
These standards recognise that the Treaty of Waitangi extends equal status and rights to Māori and Pākehā alike.

Graduates entering the profession will understand the critical role teachers play in enabling the educational achievement of all learners.

Standards

Professional Knowledge

Standard 1: Graduating Teachers know what to teach

a. have content knowledge appropriate to the learners and learning areas of their programme.
b. have pedagogical content knowledge appropriate to the learners and learning areas of their programme.
c. have knowledge of the relevant curriculum documents of Aotearoa New Zealand.

d.    have content and pedagogical content knowledge for supporting English as an Additional Language (EAL) learners to succeed in the curriculum.
Standard 2: Graduating Teachers know about learners and how they learn

a. have knowledge of a range of relevant theories and research about pedagogy, human development and learning.

b. have knowledge of a range of relevant theories, principles and purposes of assessment and evaluation.


c. know how to develop metacognitive strategies of diverse learners. 

d. know how to select curriculum content appropriate to the learners and the learning context.
Standard 3: Graduating Teachers understand how contextual factors influence teaching and learning

a. have an understanding of the complex influences that personal, social, and cultural factors may have on teachers and learners.

b. have knowledge of tikanga and te reo Māori to work effectively within the bicultural contexts of Aotearoa New Zealand.

c. have an understanding of education within the bicultural, multicultural, social, political, economic and historical contexts of Aotearoa New Zealand.
Professional Practice

Standard 4: Graduating Teachers use professional knowledge to plan for a safe, high quality teaching and learning environment

a. draw upon content knowledge and pedagogical content knowledge when planning, teaching and evaluating. 

b. use and sequence a range of learning experiences to influence and promote learner achievement.

c. demonstrate high expectations of all learners, focus on learning and recognise and value diversity.


d. demonstrate proficiency in oral and written language (Māori and/or English), in numeracy and in ICT relevant to their professional role.

e. use te reo Māori me ngā tikanga-a-iwi appropriately in their practice. 

f. demonstrate commitment to and strategies for promoting and nurturing the physical and emotional safety of learners.
Standard 5: Graduating Teachers use evidence to promote learning

a. systematically and critically engage with evidence to reflect on and refine their practice. 

b. gather, analyse and use assessment information to improve learning and inform planning.

c. know how to communicate assessment information appropriately to learners, their parents/caregivers and staff.
Professional Values and Relationships

Standard 6: Graduating Teachers develop positive relationships with learners and the members of learning communities
a. recognise how differing values and beliefs may impact on learners and their learning.

b. have the knowledge and dispositions to work effectively with colleagues, parents/caregivers, families/whānau and communities.

c. build effective relationships with their learners.
d. promote a learning culture which engages diverse learners effectively.
e. demonstrate respect for te reo Māori me ngā tikanga-a-iwi in their practice.
Standard 7: Graduating Teachers are committed members of the profession

a. uphold the New Zealand Teachers Council Code of Ethics/Ngā Tikanga Matatika. 

b. have knowledge and understanding of the ethical, professional and legal responsibilities of teachers. 

c. work co-operatively with those who share responsibility for the learning and wellbeing of learners.

d. are able to articulate and justify an emerging personal, professional philosophy of teaching and learning.
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Contact people

If at any time you have any concerns please contact either the student’s tutor, or the paper co-ordinator

Student  ___________________________________________

Tutor     ___________________________________________

Paper co-ordinators

EDPR 304/EDPX 304  Assessment, Pedagogy and Curriculum in early childhood settings – Fiona Ellis
EDPR 301/EDPX 301 Professional Inquiry in(to) Practice 1  - Lyn Foote

EDPR 302/EDPX302  Professional Inquiry in(to) Practice 2 – Fiona Ellis
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