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Course Information

Course Coordinators

	Name
	Location
	Phone
	Email

	Raylene Galvin
	Dunedin Campus
	479 4951

	raylene.galvin@otago.ac.nz



Teaching Staff
	Name
	Location
	Phone
	Email

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	


Schedule of Classes / Tutorials
	Group Number
	Day/Date/Time
	Room
	Lecturer

	
	
	
	

	
	
	
	

	
	
	
	

	Southland campus
	
	
	


Course / Lecture Timetable
4 meetings of 1 hour following weekly teaching practice.
General Information

	Points Value
	18 points

	Expected workload
	200 hours

	Prerequisites
	EDCR231, EDCR232, EDPR232

	Corequisites
	EDUC335, EDCR331

	Restriction
	EDUP321


Course Timetable

	1st Feb
11am-12 


	 Briefing for initial practicum and requirements



	Practicum 3A (i)
School start date to

Friday 19 February
	Students will:

observe and document their associate’s organisation, routines and programme introduction 

after consultation with their associate identify two profile children and collect assessment information (oral language observation, a running record and a writing sample) and annotate each sample
collect from their associate and the children about two selected learning areas


	Tutorial 1
22 February 11am-12
	Tutorial focus-mentoring-relationship building
                                                                   Teaching Folder due Monday 1st March

	Tuesday Visits
2 March
9 March
16 March
23 March


	Students will:
· observe their associate teaching across the curriculum

· document their associate’s demonstration of guided reading lessons 
· build up during term one to teach half of each Tuesday

· teach one group for guided reading and one group for maths

· contact associate prior to each Tuesday and come prepared for teaching
· present planning by 8.30am each Tuesday

	Tutorial 2
13 April 11am-12
	Tutorial topics- reflection and goal setting

	2 April –16 April  School Holidays

	Tuesday Visits
20 April

27 April
4 May

11 May

18 May
	Students will:

· Continue regular teaching in English, maths and other curriculum areas in consultation with associate teacher
· Teach two groups for guided reading and one group for maths

· Collect literacy profile information for the two nominated learners

· On 4th & 11th May observe a colleague  teaching guided reading and provide oral and written feedback
· Continue teaching up to half of each Tuesday 

· Collect planning information for June practicum 

	Individual planning checks

	English & Maths planning by 25 May 

Practicum planning approval - Associate & Lecturer on or before 26 May 4pm    

	Tutorial 3 

25th May 11am-12


	Tutorial topic: behaviour management

	       Practicum 3A(ii)
Monday 8  June

to

Friday 26 June
	Students will:
· plan for practicum in consultation with their associate
· have planning approved by associate & lecturer before the sustained teaching begins
· teach three groups for guided reading and two groups for maths
· collect literacy profile information for two learners                                                              
· take full control of the associate’s programme for 8 to 10 days

 

	         Tutorial 4
       22nd June 11am-12
	Practicum critical reflection-peer review

Goal setting for Practicum 3B

                                                                                        Critical reflection Pass/Fail


	Tutorials
	Focus
	Readings

	22nd February 11-12pn
	Mentoring

Relationship building
	Costa, A. (2008). Teachers as continuous learners. Teachers Matter, 8-10.

Zachary, L. J. (2000). Nurturing growth: Enabling The mentor's guide: Faciliating effective learning relationships (pp. 117-143). San Francisco, CA: Jossey-Bass.


	13th April 11-12pm
	Reflection
Goal setting
	Sumsion, J. (2000). Facilitating refelction: A

 cautionary account. Reflective Practice, 1(2),

 100-214.

Ng, P., & Tan, C. (2009). Community of practice for teachers: Sensemaking or critical reflective learning? Reflective Practice, 10(1), 37-44.

	25th May 11-12pm
	Behaviour management

	Barry, K., & King, l. (2002). Developing management skills Beginning teaching and beyond (3rd ed., pp. 255-227). Katoomba, NSW.: Social Science Press.


	22nd June 11-12pm
	Reflection & goal setting
Critical review form Practicum 3a (ii).Pass/Fail
	Berry, A. (2009). Professional self-

understanding as expertise in teaching about

 teaching. Teachers and Teaching: theory and

 practise, 15(2), 305-318.

Fraser, D., & Spiller, D. (2001). Teaching that

 makes a difference . In C. McGee & D.Fraser 
(Eds.), The professional practice of teaching 
(3rd ed.).




Learning Aims and Objectives
In multiple group contexts, the students will:

1. Plan, implement and evaluate a sustained inclusive programme for 8-10 days, which reflects the New Zealand curriculum.

2. Use assessment information to inform and modify teaching to cater for all learners.

3. Justify the selection of teaching approaches suited to the learning goals.

4. Use a range of strategies to support positive behaviour and enhance learning.

5. Establish goals for professional development based on critical reflection.

6. Incorporate Te Reo Māori me ōna Tikanga in teaching and learning.

7. Maintain standards of professional conduct guided by legal and ethical principles.

Course Content

· Professional goals 

· Guided reflection on critical incidents from practicum 

· Reflection on practice using a cultural lens

· Reflection on practice using an inclusive lens

· Ethical and legal principles

· Facilitating learning

· Positive preventative strategies in context

Course Overview

This first-semester course is restricted to students enrolled in the Bachelor of Teaching (Primary) and the Bachelor of Education Studies.
Students, with increasing independence, maintain the class programme in consultation with the associate by planning, implementing and evaluating a programme incorporating multiple grouping.
Attendance

a) Students will be required to attend all tutorials and practicum in order to pass this paper. Should exceptional circumstances arise regarding attendance students need to communicate with their course coordinator as soon as possible. 
b) Absence – Students should contact the principal and lecturer by 8.30am 
Students will attend school from 8.15am to at least 4.15pm each Tuesday and during practicum.

Additional information

All students will undertake their practicum in the same school in the Dunedin area 
Additional Course Costs

Students are responsible for their transport associated with each practicum. Students who have to travel more than 22km return from their home or OUCE (whichever is closer) may claim $2 per day towards their costs.
Weekly Class Programme Overview for June Practicum
      This weekly overview should show how the programme is organised and will include all relevant topics, assembly and library visit times etc.

Daily Planner

Before each day, students must present to the teacher a planner in which they should show:

· Outline of the day's programme

· Individual lesson times

· Brief indication of content for each lesson

· List of "management reminders"
This brief outline for the day should summarise teaching intentions taken from more detailed planning. At the conclusion of each day, brief reflective evaluation notes should be made so that the planning for the following day's work can be “finely tuned”.  These notes should include comments about:

· The children's understanding, Student’s teaching performance, management reminders, future teaching points

As a general rule, students are expected to teach in ALL areas of the curriculum.  However, this may not be realistic if, for example, a student is taking a major unit in social sciences then s/he would not be expected to maintain, concurrently, a full programme in science.

Other Requirements

· Students are expected to maintain a professional approach to their role as a teacher

· Students should be punctual. The latest reporting time is 45 minutes before start of school in the morning and departure time is not earlier than 4.15 pm

· Absences will be reported to the School Principal, lecturer and the U.O.C.E. reception before 8.30 am

· Students need to be aware that absences may jeopardise passing this practicum paper. Unavoidable absence should be referred to  Raylene Galvin (Third Year Teaching Practice Coordinator) and Clare Church (Director Primary)

· Students should gain experience by assisting the associate in playground supervision

· Students must make themselves available to associates for regular discussion of their work, particularly after school

The Role of the College Lecturer

The Lecturer’s role is to provide students with specific feedback about their teaching performance particularly in relation to their College courses.  The Lecturer is limited, however, in his/her ability to give specific feedback about the appropriateness of the programme in relation to the needs and interests of the children.  Communication between associate and Lecturer is vital and associates are encouraged to discuss all concerns with the Lecturer.

Lecturers will:

· Use information from previous practicum reports, and discussion with the student to inform their decisions about the support and guidance for the student 

· Liaise with the associate and principal and inform schools of their visiting schedule

· Discuss progress, provide guidance, feedback and support to students as they work towards achieving their teaching goals

· In consultation with the associate decide on the competency of the student in achieving the practicum requirements

· Initiate a post teaching practice interview with each student to identify strengths, challenges and to set goals for final practicum paper EDPR 333. 
Students are responsible for ensuring all planning is available for the Lecturer to see and that they are engaged in active teaching during the visits by the Lecturer. Being observed teaching in a range of learning areas is an advantage. The date and time of visits will be negotiated with the school.

Assessment 

Summary

Students will be required to maintain attendance (Tuesday visits, practicum and tutorials) in order to pass the paper. In the case of absence exceeding three days students will be required to complete a further week of placement normally 21-25 June 2010.
	The New Zealand Teachers Council has the responsibility for determining whether an applicant for teacher registration is satisfactorily prepared to teach.  Students are required to demonstrate their participation in the required professional practice classes and practicum to the satisfaction of the Dean of the University of Otago College of Education.  This is in accordance with the New Zealand Teachers Council requirements for preservice teacher education.  

	Assessment
	Due Date
	% Contribution to Final Grade

	1)
Teaching folder
	1st March at noon
	         Pass/Fail


	2)
Peer review & professional documentation as a record and reflection on practice. 

	22nd June
	Pass/Fail

	3)
Attain a satisfactory practicum report and demonstrate competence against established criteria.
	18th June
	Pass/Fail


Assignments

A cover page must be completed and attached to the front of your teaching folder  This can be downloaded from the College website:  http://www.otago.ac.nz/education/students/index.html.

Deadlines for Handing in Assignments

1. Assignments are to be submitted on or before the due date. 

Due dates for assignments have been given well in advance and it is the responsibility of the student to plan ahead in order to meet deadlines for essay submission.

N.B. Having a heavy load of assignments and/or tests for other courses is not an adequate reason for an extension to be given.

Submission of Assignments

1. Put your course assignments into the assignment box labelled with the course code and title, located in the foyer to the right of UOCE Reception.

2. If you have any questions about your tutorials or assignments, please contact your lecturer in the first instance. 

3. A final pass result is made up of a pass for the teaching practicum report, the teaching folder that accompanies each practicum. All components must be completed to a satisfactory standard to pass EDPR 332.
Teaching folders 
Teaching folders should be handed in to the OUCE reception on or before noon on the due date.
All teachers are required to have a teaching folder containing information about the class, written planning and appropriate resource materials.  Students are also required to have such a folder for their final practicum year.

Students should use a large indexed ring binder folder and the material collected must be organised in such a way as to allow easy access for the student, associate and Lecturer.  This folder is a professional document and will be used throughout the year.  The students’ ability to keep professional records will be commented on in their final Teaching Report.

The materials collected in this folder will provide a useful reference for students in their Year One teaching position and students should begin by collecting information on:

The Classroom Environment

· The layout of the room

· The use of display space

· The organisation of classroom materials

· The preparation undertaken by the teacher prior to the first day of school

Routines

Students should make notes on how the associate has gone about establishing routines for:

· Children entering and leaving the classroom

· Managing book/trip /lunch money

· Getting children’s attention

· Setting out work

· Equipment storage and maintenance

· Establishing classroom rules

Class Programme

Students should keep detailed notes of the class programme during the practicum.  This should include the considerations and techniques used by the associate when beginning the programme in different curriculum areas.

Class Description

Briefly describe the school including size, location (urban or rural), number of teachers, support personnel, special features and programmes. Also provide information about the class including the number of students, number at each year level, the age range, gender, ethnicity and any specialist support offered to individuals. 

The Health and Safety Policy and Procedures 

A copy of the school’s Health and Safety Policy should be included in the folder.

Teaching Log

Record all teaching that you have planned, taught and evaluated. Transfer information from your second year teaching log as it is important that you have evidence of experiences in each learning area.
	
	Checklist
	Lecturer Comments

	Folder indexed, well organised and professional


	
	

	Classroom environment


	
	

	Establishment of routines


	
	

	Setting up of programmes


	
	

	Class description


	
	

	Class Timetable


	
	

	Teaching Log (from Year 1&2)

	
	

	Health and Safety Policy and Procedures


	
	

	Curriculum delivery plan
	
	

	Literacy Profile work samples annotated. Please  

photocopy and take to English lecture (EDCR331)


	
	

	Diagnostic information for two learning areas. Please 

photocopy and take to your first EDCR332 lectures.


	
	


Comments:
Criteria for Reflective Report and Feedback (Tutorial 22nd June 11am)
	
	Evidence Provided (source)
	Partner Comment

	Provides clearly written descriptions of each component of the programme.
	
	

	Planning shows new learning introduced through modelling and/or demonstration
	
	

	Planning shows that support was provided to overcome challenges 
	
	

	Provides justification for adjustments made to original planning.
	
	

	Planning shows that the key competencies were addressed
	
	

	Planning shows how teaching/learning experiences differed for children depending on need.
	
	

	Adjustment to planned programme was based on formative assessment.
	
	

	Identifies strengths and areas for professional development.
	
	

	Critically evaluates in terms of children’s learning and the effectiveness of the planning.
	
	

	
	
	

	Feedback

Partner Reviewer’s Signature:                           





Teaching Log 

Record the dates of each teaching episode – to provide an overview of curriculum coverage

Remember:  Relevant aspects of Te Reo Māori me Ōna Tikanga  should form a natural part of your teaching throughout all curriculum areas.

	MATHS
	ENGLISH
	SCIENCE
	SOCIAL SCIENCES
	TECHNOLOGY
	HEALTH
	PHYS. ED.
	THE ARTS
	TE REO MĀORI

	number knowledge
	new learning
	guided reading
	shared reading
	guided writing
	shared writing
	oral/visual/other
	
	
	
	
	
	dance
	drama
	music
	visual arts
	social & managerial language

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	


	
	
	


Weekly Overview for June Practicum
[image: image2.wmf]
	Time
	Monday
	Tuesday
	Wednesday
	Thursday
	Friday

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	





Daily Planner

To be completed prior to each Tuesday visit and prior to every day teaching during practicum)

	Day and Date 

	Before school reminders

	
	
	

	
	
	

	
	
	
	

	Time
	Learning Experiences
	Resources
	Management Reminders

	
	
	
	

	Interval

	
	
	
	

	Lunch

	
	
	
	

	Reflective Evaluation (over the page). What went well today? What didn’t? What will I change for tomorrow? How was my management today? Were there any programme changes today? Something I would like to try…


Blackboard

This course is on Blackboard.  Access is from https://blackboard.otago.ac.nz/webapps/login/ then login with your username and password.  Once you have logged in you will find yourself on your personal Blackboard page.  

On the right hand side of the site you will see the heading ‘My Courses’.  All the papers in which you are enrolled should be listed.  Click on this button.  

Once you are in the website, either bookmark it or add it to your ‘favourites’.  

If you have any problems with Blackboard please contact the ITS HelpDesk, phone 479 8888 (or toll free 0800 479 8888).  Email: helpdesk@otago.ac.nz   

Tutorial Readings

Barry, K., & King, l. (2002). Developing management skills Beginning teaching and beyond (3rd ed., pp. 255-227). Katoomba, NSW.: Social Science Press.
Berry, A. (2009). Professional self-understanding as expertise in teaching about teaching. Teachers and Teaching: theory and practise, 15(2), 305-318.

Costa, A. (2008). Teachers as continuous learners. Teachers Matter, 8-10.

Fraser, D., & Spiller, D. (2008). Teaching that makes a difference. In C. McGee & D. Fraser (Eds.), The professional practice of teaching (3rd ed.).

Ng, P., & Tan, C. (2009). Community of practice for teachers: Sensemaking or critical reflective learning? Reflective Practice, 10(1), 37-44.

Sumsion, J. (2000). Facilitating reflection: A cautionary account. Reflective Practice, 1(2), 100-214.

Zachary, L. J. (2000). Nurturing growth:Enabling The mentor's guide: Faciliating effective learning relationships (pp. 117-143). San Francisco, CA.: Jossey-Bass.

Library Resources

Alton-Lee, A.  (2003). Quality teaching for diverse students in schooling: Best evidence synthesis. Wellington, New Zealand: Ministry of Education

Brophy, J. (2001). Subject-specific instructional methods and activities (Advances in research on teaching,  v. 8).  New York: Elsevier.

Clarke, S. (2003) Enriching feedback in the primary classroom: Oral and written feedback from teachers and children. London: Hodder & Stoughton.

Clarke, S., Timberley, H., & Hattie, J. (2003).  Unlocking formative assessment: Practical strategies for enhancing pupils’ learning in the primary and intermediate classroom. (New Zealand Ed.). Auckland: Hodder Moa Becket.

Collis, M., & Dalton, J. (1989). Becoming responsible learners: Strategies for positive classroom management. South Yarra, Victoria, Australia: Eleanor Curtain.

Costa, A. L. (Ed). (2001). Developing minds: A resource book for teaching thinking (3rd ed.).  Alexandria, VA: Association for Supervision and Curriculum Development

Durcharme, E., & Durcharme, M. (1996). Reflecting on reflecting. Journal of Teacher Education, 47 (2), 83-84.

Eby, J. (2002). Reflective planning, teaching and evaluation: K-12 (3rd ed.). Upper Saddle River, NJ: Merrill Prentice Hall.

Groundwater-Smith, S., Cusworth, R., & Dobbins, R. (2003). Teaching: Challenges and dilemmas. Southbank, Victoria, Australia: Thomson Learning.

Hamer, C. (1999). Observation: A tool for learning: Te tirohanga, he taonga awhina i te ako. Lower Hutt, New Zealand: Open Polytechnic of New Zealand.

Hattie, J. (April, 1999).  Influences on student learning. Inaugural lecture, University of Auckland, New Zealand.
MacNaughton, G., & Williams, G. (2005).  Techniques for teaching young children:  Choices in theory and practice (2nd ed.). Frenchs Forest, New South Wales, Australia: Pearson Education Australia..

McGee, C., & Fraser, D. (Eds.). (2001). The professional practice of teaching (2nd ed.).  Palmerston North, New Zealand: Dunmore Press.

Moore, D., Timperley, H., McFarlane, A, Brown, D., Thomson, C., & Anderson, A. (1998).  Literature review:  Effective provision and resourcing for special needs relating to behaviour and learning.  Wellington, New Zealand: Ministry of Education.

Murdoch, K. (1998).  Classroom connections:  Strategies for integrated learning. Armadale, Victoria, Australia: Eleanor Curtain.

New Zealand Ministry of Education (2002).  Te mana korero:  Teachers making a difference for Maori students [Video].  Wellington, New Zealand:  Learning Media.

Nuthall, G. (2000). How children remember what they learn in school.  Wellington, New Zealand: New Zealand Council of Educational Research.

Phillips, G., McNaughton, S., & MacDonald, S. (2001).  Picking up pace: Effective literacy interventions for accelerated progress over the transition into decile 1 schools. Auckland, New Zealand: The Child Literacy Foundation and the Woolf Fisher Research Centre.

Sutton, R. (1998).  School-wide assessment: Improving teaching and learning.  Wellington, New Zealand: New Zealand Council of Educational Research.

Timperley,H., & Parr, J. (2004).  Using evidence in teaching practice: implications for professional learning. Auckland: Hodder Moa Beckett
Websites

www.tki.org.nz
Course Information for University of Otago College of Education Students enrolled in Teacher Education Programmes

Available http://www.otago.ac.nz/education/staff/docs/course_information_students.doc  

It is students’ responsibility to read this.
· Attendance (Illness While on Practicum)

· Extensions and Late Assignments

· Return of Assignments

· Plagiarism/Dishonest Practice

· Health Declaration/Medical Certificate for Special Consideration Applications

· Impairment
· Disability Support
· Appeal Procedures

· Academic Policies

· Documentation of Sources

Week:                 Date:





Reminders/Notices
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