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_______________________________________________________________________________________________ 

1. Introduction 

The Interprofessional Education (IPE) Support Innovation Fund awards grants-in-aid to interprofessional student 
learning activities across established health professional degree programmes that are innovative and intentionally 
interprofessional. 

This document shares key generic learnings highlighted by the IPE teaching teams in their grant reports, as a support 
to others aiming to develop and continuously improve IPE activities. 

Planning, developing and participating in IPE activities may be a new experience for individual teaching staff, or for 
teaching teams – and this listing flags some of the issues they may encounter or like to think about. 

This document is updated from time to time and posted on the IPE Centre website, as new grant reports are 
received. 

For further information, contact the IPE Centre Manager on hs.ipe@otago.ac.nz, or the Team Leader(s) indicated for 
each project listed below. 

2. Summary of Generic Learnings for IPE Activities 

Long-term conditions management (Y4 medicine, Y4 [final] physiotherapy, Y3 [final] radiation therapy; Masters 
Y2 [final] dietetics; Pharmacy Interns (from March 2017); Y5 clinical psychology [Victoria] (from August 2017))  

ENGAGEMENT IPE ACTIVITY, March 2016; March 2017; August 2017 

Advice from Team Leader: Associate Professor Eileen McKinlay, Primary Health and General Practice – 
Eileen.mckinlay@otago.ac.nz  

Logistics Important to plan and book venues well in advance. 

Important to have backup options for IT failures. 

Having students on a common IT/comms platform for communication is essential; it seems a 
long lead-in time is necessary in the run-up to the IPE programme, as students claim they 
have not received information/instruction (2-3 weeks before). 

It seems easier to use the e-learning platform Blackboard for this, as students can be added 
manually (although there may be other options). 

Staffing and Staff 
Preparation 

 

Allow for more admin time than you normally would - IPE activities generally entail a heavy 
and/or time-consuming and/or highly detailed administrative workload. 

mailto:hs.ipe@otago.ac.nz
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 There is a very small margin around having enough/not-enough IPE-trained teachers to 
team-teach in pairs, cover for teacher illness/unexpected absences, allow for stand-down 
and orientate new IPE teachers. 

Student 
Participation 

 

Go through each document and activity with any ‘new‘ contributing discipline. Adjust 
accordingly to ensure students feel comfortable with what they are being asked to do. 

It is possible there are quite subtle language differences between disciplines which need to 
be accommodated: this may be especially so when including students in disciplines out of 
health sciences. Find commonly understood terms and be prepared to move to a middle 
ground. It is worthwhile accommodating the new discipline’s language where possible. 

Consideration needs to be given to formal timetabling if an IPE activity requires groups to 
undertake collaborative work off- or on-site, e.g. patient visit, developing presentations. 

Student planning sheets can effectively support students in activities such as home visits. 

Programme 
Content/Approach 

Large-group introductory session can be of value, e.g. to support student understanding of 
objectives and outcomes. 

Allowing time within groups for students to talk together about structured topics can be of 
value. 

Student 
Assessment 

Aim to use a common assessment tool to minimize differences in perceived importance by 
different disciplines. Ideally this should include awarding both a grade and 
PASS/FAIL/DISTINCTION. 

Teaching team needs a plan for equalising assessment across disciplines, and a plan for how 
to address a ‘failing’ group - especially when a fail may have implications for the 
year’s/semester’s work. 

Consider having meaningful consequences for individual/group non-participation, or 
individual/group sub-standard participation. 

Ethics If considering reporting/publishing – we used Ethics A application for the research project 
looking at social networks of patients with long-term conditions (and see * below). 

Evaluation and 
Research 

Associated research/evaluation components of an IPE activity need to be explained clearly 
and early to students. 

Consider use of a Qualtrics survey on iPad in class to maximize evaluation return rate. As 
there is one common link, it is much easier for students to use than the university generated 
option which requires each student to log into their unique link. 

*Unless you have lots of time and/or funded research assistance, research and evaluation 
may not be realistic or advisable. 

 

  



180119_IPE Fund Grant Reports: Generic Learnings: VERSION 3  Page 3 of 7 

National Healthcare Team Challenge (Tairāwhiti Interprofessional Education Programme/TIPE entry to NZ 
Interprofessional Healthcare Conference 2016) (1 x final-year TIPE student from: medicine, physiotherapy, 
dietetics; 1 x TIPE gradudate from: nursing, pharmacy) 

IMMERSION IPE ACTIVITY, July 2016 

Advice from Team Leader: Christine Wilson, Tairāwhiti Interprofessional Programme Manager, 
Christine.w@otago.ac.nz  

Planning The Healthcare Team Challenge concept meets criteria for IPE, and can therefore feasibly be 
incorporated as a component in several areas of the Health Sciences curriculum. 

Possibly, National Healthcare Team Challenge entries could benefit from selection through 
an internal Divisional/University competition, as a developmental process. 

However, ideas such as these (above) require consultation and broad-based support. 

Staffing and Staff 
Preparation 

Extra time pressure on (staff) team participants to prepare fully for the Team Challenge/case 
study, on top of other IPE programme commitments, can be significant. 

Team Challenge enables new graduates to participate and/or others who may have 
completed the IPE module and may be more readily available to participate. 

A dedicated staff leader/mentor is important. 

Student 
Participation 

Extra time pressure on (student) team participants to prepare fully for the Team 
Challenge/case study, on top of other IPE programme commitments, can be significant. 

Team Challenge works best where as many disciplines as possible are represented in the 
team (and as fits with the case study). 

Student evaluations suggest the Team Challenge is experienced as enjoyable (e.g. 
interesting, safe learning environment) and valuable (e.g. role clarification, benefits of 
collaboration). 

 

 

Economic barriers to healthcare (Y3 pharmacy, dentistry, oral health; Masters Y1 dietetics) 

ENGAGEMENT IPE ACTIVITY 

- August-September 2016; Advice from Team Leader: Associate Professor Lyndie Foster Page, Dentistry  

- July-September 2017; Advice from Team Leader: Dr Louise Mainvil, Human Nutrition - Dietetics 

Planning Scheduling IPE activities can be challenging (ideally, all health sciences timetables would 
have a shared timeslot for IPE activities). 

Logistics Set up IPE groups in Blackboard to simplify student email communications for teaching 
purposes 

Use Qualtrics to automate student email communications for research/evaluation purposes. 

If an IPE activity is to be implemented in the week prior to the mid-semester break, some 
students may leave prematurely, leading to logistical challenges. 

The implications for the IPE activity (logistical and educational) of informal swaps by 
students between IPE groups should be clearly communicated, so that this is avoided.  
Students in health professional programmes should gain consent from the IPE coordinator if 
they are intending to be absent for any reason. 

mailto:Christine.w@otago.ac.nz
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Staffing and Staff 
Preparation 

Allow more time for planning than you normally would.  All staff members need to consider 
implications for their workload when participating in an IPE activity: academic, research and 
administrative roles and tasks of the IPE activity may be time-consuming.  Keep it simple and 
the workload manageable. 

Regular meetings of the IPE teaching team (increasing in frequency at particular times) are 
important to: support planning, develop collaborative working relationships, and track the 
team’s own interprofessional learning (e.g. for continuous improvement and 
research/publication purposes). 

Create a timeline of tasks and agree meeting dates at the first planning meeting of the year. 

The IPE teaching team needs to establish working relationships with technical support staff; 
teaching staff need to ensure that technology is familiar to them and working prior to class. 

Student 
Participation 

 

 

 

 

Time needs to be factored – and ideally formally timetabled - into the IPE activity to allow 
students to meet face-to-face, e.g. to develop presentations (students encounter difficulty in 
coordinating meeting times otherwise). 

The IPE teaching team needs to consider and plan how they will encourage students to 
contribute equally to group tasks. 

Student teams who work together, plan well, and practise their presentations, are likely to 
gain better marks. 

Even if students experience conflict among/between group members, they will likely learn 
from this experience for future practice [conflict resolution is an IPE competency]. 

The implications for the IPE activity (logistical and educational) of informal swaps by 
students between IPE groups should be clearly communicated, so that this is avoided.  
Students in health professional programmes should gain consent from the IPE coordinator if 
they are intending to be absent for any reason. 

Programme 
Content/Approach 

Teaching staff need to find ways to provide feedback to students and discuss issues that 
emerge from student presentations (this is especially important where formal summative 
assessment applies: see “Student Assessment” below). 

Student 
Assessment 

Aspects of student assessment (formative and summative) must be fully considered, agreed 
and communicated prior to implementation of the activity, so all teaching staff and students 
are aware of them, e.g. if they are to be penalised for going over time limit on presentations, 
if ethics is to be a component of assessment, etc. 

Students need a formative assessment component they can use for improvement, e.g. 
feedback on their presentation. 

Students need a formal, summative assessment component, as student responses indicate 
that those who are not assessed may be less likely to contribute. 

Ideally, there might be a shared IPE Centre template for marking IPE group presentations; 
and a template for peer assessment of group member contributions to IPE assessment tasks. 

Ethics Category A ethics application may need to be considered if the exchange of contact 
information (e.g. student email addresses for IPE grouping purposes) sets up any potential 
conflict of interest (e.g. overlap between assessors and researchers). 

Evaluation and 
Research 

Use Qualtrics to automate student email communications for research/evaluation purposes. 

Teaching teams need to meet to discuss and plan how to incorporate student feedback into 
future delivery of the IPE activity. 
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Modelling the development of an inter-institutional IPE programme: Social determinants of health: (Y4 
medicine, Y4 [final] physiotherapy, Y2 radiation therapy, Masters Y2 [final] dietetics; Y2 nursing [Massey]) 

ENGAGEMENT IPE ACTIVITY, August 2016 

Advice from Team Leader: Eileen McKinlay, Primary Health and General Practice, Eileen.mckinlay@otago.ac.nz  

Planning Inter-institutional collaboration is facilitated by a collaboratively-established Memorandum 
of Understanding, to cover e.g. cost-sharing, delivery, intellectual property and ethical 
issues.  A long lead-in time is needed to build trust/collegiality and discuss all programme 
aspects. 

When working with other organisations, ensure those with decision-making abilities are at 
the governance and operations tables. 

Ideally governance and operations should be separate, with a designated senior member of 
staff from each organisation able to support/endorse decisions involving teachers and 
teaching time, timetabling, student recruitment, finances, etc (i.e. to remove barriers). 

Governance meetings should be held frequently at start-up, then only as necessary. 

Operations meetings will involve those delivering IPE, with minutes sent to the governance 
group. 

Logistics Having two (or more) institutions involved creates complicated coordination, requiring: 
time, not making assumptions, accurate communication, and constantly checking aspects 
large and small across partner institutions (e.g. health and safety procedures, ethics 
approvals procedures, media/communications procedures and rules, eLearning platform 
(in)compatibility, etc.).  

Using a common IT platform to communicate with students is essential. Adding students 
from other organisations to Blackboard is tricky, but can be done, as long as costs are waived 
from University of Otago. Students and staff from other organisations have to apply for 
usernames well in advance, and the timing of this is problematic. 

Be aware when teaching in other organisations’ buildings, that you need to be well briefed 
about emergency procedures, IT requirements, and more. 

It is important to know about any discipline-specific obligations, such as conference 
attendances/conflicting classes, well in advance so these can be considered. 

Students should gain consent from the overall IPE coordinator if they are intending to be 
absent for any reason; and all communication between students and IPE coordinator should 
include or be cc-ed to discipline-specific coordinator. 

Students do not seem to read messages on e-learning platforms; consider multiple forms of 
communication. 

Communicate with students re upcoming IPE several weeks in advance (10 days is not 
enough!). 

A single administrator to become familiar with and coordinate all aspects of the IPE 
programme is ideal, e.g. for enabling a problem-solving approach when things arise out of 
the ordinary, or at the last minute; to reduce time burden on the IPE programme leader, etc. 

Logistics and organisation are time-consuming! But the second time around for an IPE 
activity should be easier. 

Staffing and Staff 
Preparation 

Provision of teaching plans and standardised resources to teachers can effectively 
streamline involvement across all members of the teaching team. 

mailto:Eileen.mckinlay@otago.ac.nz


180119_IPE Fund Grant Reports: Generic Learnings: VERSION 3  Page 6 of 7 

It may be valuable to involve mentor staff in these meetings (or they may expect to be 
involved). 

Student 
Participation 

A mix of mandatory vs voluntary participation (i.e. for students from different institutions) 
may inhibit participation at the expense of IPE objectives. 

Student activities and presentations preparation may have to be formally timetabled to 
occur, rather than expecting students to complete these out-of-hours. Students may try to 
avoid meeting-up and undertake these components via electronic means (e.g. google docs), 
and in this way not achieve the IPE objectives of learning with, from and about each other. 

Consequences (marks attached to assessment) may be needed to support equitable 
participation and effort by all students across all disciplines and institutions. This will also be 
supported by each discipline’s endorsing the expectation that each student will attend. 

Programme 
Content/Approach 

Inviting guests to be part of an IPE class is an important means of profiling IPE to others and 
enabling teachers new-to-IPE to observe how it works; this is ideally worked into programme 
planning, rather than an “add-on”. 

Student 
Assessment 

Consequences (marks attached to assessment) may be needed to support equitable 
participation and effort by all students across all disciplines and institutions. Consider 
having meaningful consequences for individual/group non-participation, or individual/group 
sub-standard participation. 

If student presentations are involved, provide both sign-in sheets and student name labels, 
so staff can check/are aware of who is in each group (and discipline). It is hard to track 
students when large numbers and different disciplines are involved. 

In advance, consider how to deal with missing students. 

Ethics Ethics B application used for evaluation of inter-institutional collaboration to partner in an 
IPE programme (views of organisations, teachers and students); data gathered via focus 
groups. 

When partnering, there may be difficulty in deciding which organisation’s ethics process to 
adopt. 

One institution should take the lead and include the other in the application (this applies to 
other organisational applications too, e.g. health and safety/risk). 

Evaluation and 
Research 

Once an IPE programme is well understood from student and teacher perspectives, it may 
be possible/desirable to use e.g. HEDC evaluation tools, rather than programme-specific 
research/evaluation instrument(s). 

It is very difficult to capture student views once they have finished the IPE programme (i.e. 
some uni-disciplinary focus groups were convened but poorly attended). 

 

 

Learning to work in interprofessional teams in complex healthcare environments: developing an 
Interprofessional patient safety curriculum at UOC: (Y5 medicine, Y2 nursing [UO final year], Y3 nursing [Ara 
final year], Y4 [final] physiotherapy, Y2 [final] dietetics) 

IPE TEAMS IN COMPLEX HEALTHCARE ENVIRONMENTS: GRADED (EXPOSURE THROUGH IMMERSION) IPE 
ACTIVITY, 2017 

Advice from Team Leader: Maggie Meeks, Medical Education Unit, Department of the Dean, University of Otago 
Christchurch maggie.meeks@otago.ac.nz, Maggie.meeks@cdhb.health.nz  

mailto:maggie.meeks@otago.ac.nz
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Planning Generic lessons are already well described within the literature. 

Time commitment for faculty is significant, both to develop and facilitate the teaching of a 
large interprofessional group, without significant administrative support 

Logistics It is challenging to timetable interprofessional groups to attend sequential educational 
initiatives together.  An easier option might be to timetable a longer session on a single day, 
but I am of the view that distributed practice is likely to be more effective. 

 

Interprofessional education with a focus on oncology, at Palmerston North Hospital (Y2 [final] dietetics, Y6 
Trainee Intern medicine, Y3 [final] radiation therapy, Y4 [final] physiotherapy) 

ENGAGEMENT/IMMERSION IPE ACTIVITY, SEPTEMBER-OCTOBER 2017 

Advice from Team Leader: Kristen White, Advanced Learning in Dietetics Tutor, Kristen.white@mdhb.govt.nz  

Planning Planning an IPE session takes time, when there are multiple disciplines involved in the 
planning process. 

Logistics A committed teaching team that shares the workload is essential for success.  However, 
administration support is also essential to manage all details and logistics involved with 
planning the event. 

Staffing and Staff 
Preparation 

Each discipline needs a leader/champion who is encouraging and driving student 
participation: this is especially true when the IPE programme is considered an “add-on” 
experience, rather than a core component of the curriculum. 

Student 
Participation 

Students like an IPE programme that involves real-world clinical situations and patients. 
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