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Welcome! 

Welcome to demonstrating at the University of Otago! 

 

Demonstrators play a key teaching role in this University and are valued 

members of staff. As a demonstrator you are also an important member 

of any teaching team. You are often the primary link between students 

and the Department, and therefore you play an important part in the 

students’ learning.  

The purpose of this handbook is to provide you with introductory 

information about the basic skills of being a demonstrator. The 

handbook does not provide all the answers, of course. It is merely an 

introduction. Colleagues in your Department are very good sources of 

information and support, but you can also contact us in the HEDC to get 

further advice (http://hedc.otago.ac.nz/hedc/about-us/our-people/ ). 

The best teacher, of course, is experience! You will learn about 

demonstrating from your practice as demonstrator. You will learn about 

teaching, and you will learn about learning. You will be amazed at how 

much your experience as a demonstrator will teach you about yourself 

as a teacher and a learner, as well as about your students and your 

subject matter. 

I am sure that you will enjoy your time as a demonstrator and that you 

will find the experience to be invigorating, educational and enjoyable and 

I hope that this handbook provides you with some assistance in getting 

you started on your journey. 

At HEDC, we are always interested in updating and refining our 

resources. If you have any suggestions or comments about how we can 

improve or enhance this handbook, please contact us at the address 

below. 

 

Dr Rob Wass, HEDC 

 

 

Please note - Many of the resources and information contained in this booklet 

can be downloaded and viewed on the Tutoring and Demonstrating section of 

the HEDC website (http://hedc.otago.ac.nz/hedc/teaching/tutoring-and-

demonstrating/). For comments or suggestions about this handbook email: 

hedc@otago.ac.nz 

 

 

http://hedc.otago.ac.nz/hedc/about-us/our-people/
http://hedc.otago.ac.nz/hedc/teaching/tutoring-and-demonstrating/
http://hedc.otago.ac.nz/hedc/teaching/tutoring-and-demonstrating/
http://hedc.otago.ac.nz/hedc/teaching/tutoring-and-demonstrating/
mailto:hedc@otago.ac.nz
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Demonstrating 

(Allison, 1995, pp. 39-49) 

“Demonstrators guide students through various stages of 

setting up, working through, recording and analysing the 

results of experiments, field trials and surveys. They work as 

part of a team, usually made up of other demonstrators, 

lecturers and perhaps tutors as well. 

Demonstrators often have the most direct contact with 

students, therefore the impact a demonstrator can have on a 

student’s learning can be significant. 

Demonstrators help students to develop their skills of enquiry 

through practical and field classes. Field and laboratory 

classes enable students to see how knowledge is derived 

through application, experimentation and practice. They are 

provided with experiences that will help them make the 

connections between theory and practice. They are given the 

chance to apply scientific methods by using skills of 

organisation and planning, manipulation, observation and 

analysis. Simultaneously, students come to understand 

professional attitudes and behaviours. 

Responsibilities 

What you are expected to do as a demonstrator will vary 

according to discipline, department, paper, students, topic 

lecturer. At one extreme, your role may be to assist students 

and answer queries without having been involved with setting 

up the practical; you may have neither continuity from one 

practical to another, nor longer-term commitment. At the other 

end of the spectrum, you may be in sole charge of a group of 

students, ensuring that all equipment is available and working 

as well as being responsible for marking assessed work and 

giving written and oral feedback to students in your group. 

Some demonstrators may be responsible for the provision of 

equipment and ensuring that technical staff are present to run 

it. Other responsibilities may include the distribution of 

handouts, the supply of consumables prior to practical 

sessions and the distribution to students of specimen answers. 

Practical tips for demonstrators 

Practical work and lab classes have particular aims for 

students learning. Demonstrators should think of themselves 

as contributing to those aims: 

Consolidating subject matter knowledge – through lab work 

and practicals, a variety of principles can be illustrated: those 

learned in lectures, as an extension to the material presented 

in lectures, as a simulation of a real activity in a lab or studio, 

through the communication of ideas. 
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Practical tips for demonstrators - use simplified examples; 

explain ideas using illustrations, diagrams or stories; ask 

students to explain ideas to other students; use examples not 

referred to in the lecture. 

Introducing disciplinary methods and procedures – 

through hands on experience, students can develop through 

understanding and appreciation of the methods and ethos of 

practitioners in the discipline. These real life and life like 

experiences can be very stimulating their interest and motivate 

students to continue and to add to their learning. 

Practical tips for demonstrators – stimulate independent 

thinking; teach principles of experimental work in the subject; 

refer students to extra material from the library illustrating real 

life examples of how lab work has resulted in discoveries; 

show how the use of labs is a process of discovery. 

Developing technical skills – Field and lab work provides 

opportunities for students to learn how to use specialised 

equipment, materials and tools. Technical, practical, 

observational, manipulative and measurement skills can all be 

developed. Training students in the writing of reports and 

keeping day-to day lab diaries are also skills that can be 

developed. 

Practical tips for demonstrators – take time to familiarise 

students with apparatus and measurement techniques; train 

students in observation; point out what might not be apparent; 

give students an opportunity to try things out (being wary of 

safety and themselves and the equipment). 

Developing cognitive skills – carrying out experiments and 

projects ca promote a range of cognitive skills involved in 

problem formulation and analysis, classifying data and 

explaining results and predicting responses. 

Practical tips for demonstrators – focus students’ attention on 

aspects of experimental design; teach students to make 

deductions from measurements and to interpret experimental 

data; develop skill sin problem solving; use experimental data 

to solve specific problems; foster critical awareness by helping 

students to avoid systematic errors. 

Promoting teamwork skills – lab and field work, practical 

experimental activities are often carried out by group. The 

skills involved in working worth others can therefore be 

developed and students can gain an appreciation of the value 

of others in helping them to learn. Also, in teams, tasks can be 

shared and observations, predictions and analyses can be 

discussed meaning that teamwork is a good way to achieve 

better quality outcomes to an experiment, trial or project task. 

Practical tips for demonstrators – where possible, get the 

students to: design experiments for themselves; set up 

experimental equipment; check observations of others in the 

one of the demonstrators in my lab, 
she’s really good.  Like, she’ll always 

help me and she won’t give me the 

answers…she tells me to read the 
manual and then she’ll sort of point me 

in the right direction and that helps me 

like, understand it better 
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team; share possible interpretations with others in the team; 

compile group reports. 

Increasing motivation – the exchange of ideas inherent in 

working with others can lead to greater motivation towards and 

interest in the subject. There are thus personal, social and 

subject learning gains for the student. 

Practical tips for demonstrators – point out the reasons for 

experiments or tasks; clarify how the task will contribute to 

overall learning in the course; point out how the lab or field 

work draws on skills learned in other courses and how these 

new skills and ideas could be applicable in many other 

situations.” 

 
The demonstrators 
really make you think 

about what you’re 

looking at and talk 
about what’s there 
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Skills of Effective University Teachers: 

(from Ramsden, 2003, pp. 86-87) 

 

Effective University teachers have: 

 a desire to share their love of the subject with 
students 

 an ability to make the material being taught 
stimulating and interesting 

 a facility for engaging with students at their level of 
understanding 

 a capacity to explain the material plainly 

 a commitment to making it absolutely clear what 
has to be understood, at what level, and why 

 concern and respect for students 

 a commitment to encouraging student 
independence 

 an ability to improvise and adapt to new demands 

 the use of teaching methods and academic tasks 
that require students to learn actively, responsibly 
and cooperatively 

 the use of valid assessment methods 

 a focus on key concepts, and enabling students’ 
clear understanding of them, rather than covering 
the ground 

 a desire to learn from students and other sources 
about the effects of teaching and how it can be 
improved. 

 

Advice for teaching: 

(after Brookfield, 1990, pp. 192-211) 

 

 be clear about the purpose of your teaching 

 plan ahead and be well organised 

 reflect on your own learning 

 be wary of standardised models and approaches for 
teaching; 

 expect ambiguities 

 remember that perfection is impossible 
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 research your students’ backgrounds 

 attend to how students experience learning 

 talk to your colleagues about their approaches to 
teaching 

 trust your instincts 

 create diversity – use a variety of material and 
methods 

 take risks 

 recognise the emotionality of learning 

 acknowledge your own personality 

 don’t evaluate only by students’ satisfaction – many 
significant learning episodes involve pain and 
anxiety for students 

 balance support and challenge (but affirmation of 
students is most important) 

 recognise the significance of your actions – your 
words and actions must not be discrepant 

 view yourself as a helper of learning – anything that 
you do that contributes to learning is skilful 
teaching. 

 

Keep up the communication with your students by: 

(Bertola & Murphy, 1995, pp. 6-10) 

 

 clarifying your role 

 clarifying your expectations of them and of each 
session 

 planning your sessions 

 providing clear tasks 

 modelling appropriate behaviour for learning and for 
interacting with each other 

 providing a favourable learning environment that is 
low risk and safe for all involved 

 keeping the group informed 

 developing listening skills 

 focussing on process as well as content 

 learning from each session 
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Effective Communication – One to One and 
Whole Groups 

(from: TEDI, 2001) 

 

Effective communication is a two-way process. This is 

especially important in discussions that seek to explore ideas, 

feelings, aspirations and views. Thus for both demonstrators 

and students, listening and providing feedback are just as 

important as speaking clearly and asking questions. The 

objective of all communication should be an effective 

exchange of understanding. 

This checklist concentrates on two key areas: 

 questioning skills 

 listening skills 

Questioning Skills 

There are two main types of questions: open questions which 

are designed to open a conversation or discussion; and closed 

questions which are used to summarise or confirm what the 

other person is saying. 

Open questions 

The aim of open questions is to extract information from the 

recipient. They usually begin with what?, who?, why?, when?. 

They can be softened with phrases like ‘Think about’ and ‘Tell 

me about…’ Open questions cannot be responded to with a 

yes or no answer. 

Examples of open questions include: 

 What especially pleased you in the laboratory session 

this week? 

 Which teams have you most enjoyed working with this 

year? 

 What are your study plans for the next couple of years? 

Closed questions 

Closed questions are used when you want a yes or no answer 

or a specific piece of information. They are best used to 

summarise what the other person has said, or to check your 

understanding of it. Too many closed questions prevent a 

meaningful dialogue or discussion occurring. 

Examples of closed questions include: 

 Are you pleased with your results? 
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 Do you want to study four new papers next semester? 

 Can I help you? 

Each of the previous closed questions can be converted into 

an open question:  

 Have you any ideas about improving your results? 

 How could you manage four new papers next year? 

 How can I help you? 

Probing questions 

There is a third type of question that can be used to follow up 

on matters that have already been raised and to obtain more 

detail. Probing questions are designed to link a discussion on a 

particular topic, to get to the crux of the matter, or to clarify 

information. 

Examples of probing questions include: 

 Could you tell me more about…? 

 What do you mean when you say…? 

 What effect has that had on…? 

There are three common mistakes in asking questions: 

1. Asking too many questions at a time, leaving 

the other person confused about what you want 

to know or which question to answer first 

2. Suggesting answers in the question, thereby 

encouraging the other person to choose one of 

your possible responses rather than provide 

their own answer 

3. Continuing to talk after a question has been 

asked. In this case the other person cannot 

respond and you cannot listen to the answer if 

you are talking over it. 

Listening skills 

Listening effectively is a subtle skill. Sometimes people don’t 

hear what is being said; they only hear part and ignore the 

rest, or they hear a phrase or word that they focus on and the 

rest of what is said is distorted or perhaps not heard at all. We 

also 'listen' through our own psychological 'filters' or mind sets, 

which can lead to assumptions about what is meant, rather 

than what is actually said. 

Listening, because it appears to be a passive activity, is a 

difficult skill to teach and learn. It involves concentration and a 

conscious effort to understand what is said and what is not 

said. 
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Active listening techniques: 

1. Look interested. Show encouragement through 

your body language by facing the speaker; 

keeping eye contact (but not staring), leaning 

forward slightly, and maintaining an open and 

receptive posture. 

2. Do not interrupt or try to impose your views 

while the other person is talking 

3. Try to stay objective. Avoid making quick 

judgements or assumptions. 

4. Inquire with questions to gain an understanding 

of what is being said. 

5. Test your understanding by paraphrasing or 

summarising. Examples of paraphrasing 

include: 

 What you seem to be saying is… 

 What I think we've talked about is… 

By paraphrasing you are also giving the other 

person, in an assertive manner, an opportunity 

to clarify their message. 

6. Use pauses to encourage a response. Many 

people continue talking to avoid awkward 

silences; however this can rapidly become a 

one-way conversation. Pauses allow people to 

think about ideas or suggestions, or gather their 

thoughts or gain composure. 

7. Be aware of non-verbal behaviour. Remember 

that what is being said is only part of the 

message. The tone, body language and the 

pace of the conversation or discussion all 

contribute to the message. 

8. The listening process involves looking for visual 

cues about what the other person is thinking or 

feeling. It is just as important to be aware of 

your own body language as this will impact on 

how the other person responds to you. 
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Creating a Learning Environment that Respects 
Diversity  

(after: TEDI, 2001) 

Motivation 

Motivation is usually defined as something that arouses, directs, 

and maintains behaviour. It is why people do something in the 

first place. It is why people keep working towards a particular 

goal and why they keep on working towards that goal even when 

things get difficult. There are two types of motivation: intrinsic 

and extrinsic motivation. 

Intrinsic motivation 

Intrinsic motivation is based on personal factors such as needs, 

interests, curiosity, enjoyment and reaching personal goals. It 

comes from within the person. When we are intrinsically 

motivated we do not need incentives or rewards; we do 

something for the pleasure and enjoyment that we get from 

doing it. 

Extrinsic motivation 

Extrinsic motivation comes from outside a person. They can be 

rewards, social pressure, and punishment. When we do 

something for a reward, to please someone, or to avoid getting 

into trouble then we are extrinsically motivated. It means we do 

something that we are not really interested in doing for its own 

sake. We do it for the reward or gain that may result. 

In an educational situation, both intrinsic and extrinsic motivation 

are important. Much of a paper or course can and should be 

interesting to students. But not everything will be interesting or 

exciting to everyone. 

In most papers and courses there will be certain requirements 

that must be met by the students. For example, at the end of a 

paper or section of a paper, the students may have to 

demonstrate that they have achieved a certain degree of 

competency, demonstrated a skill, or prepared a report. The 

students can view these requirements either positively or 

negatively. Some students may view them as a chore or 

something of a punishment. Others may view them as ways to 

help them develop and demonstrate their skills and 

understanding of the paper. 

How the students view the requirements of the paper often 

affects the way they participate in the paper, that is, in the 

lectures/tutorials/laboratory sessions etc. Most papers involve 

the students in a number of activities. Creating a pleasant 
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learning atmosphere throughout the time you work with the 

students is very important, as it can mean that students are more 

likely to participate willingly in the whole program. It also means 

that they are more likely to learn and remember what is being 

covered in the paper. 

It is important not to emphasise the requirements of the paper as 

a threat. For example, “You should pay attention to what I'm 

saying because you are going to be tested on it later”. This sort 

of threat will only create a negative learning environment. It is 

better to explain how the laboratory session will enable the 

students to learn what is required for their work, and how the 

tests or demonstrations will allow them to develop and practice 

the skills and understanding they have acquired over the course 

of the semester. It is then important to point out throughout the 

paper where the whole program is going and the specific skills 

that are being developed. Opportunity to practice and 

demonstrate the knowledge and skills should be provided 

throughout the semester. 

Sometimes it is up to you to identify the needs and requirements 

and describe them to the students. These may be social needs, 

safety needs, security needs, new technology, career 

opportunities, new machinery, new methods, or simply an easier 

way to do something. These needs often create a positive 

climate for learning. 

Regardless of what your session is about you should find some 

way of encouraging the students to listen. It is not always easy to 

do this. A good question to ask yourself is, “If I was a student in 

this laboratory, why would I want to listen to me?” You should be 

able to come up with at least three good reasons. If you cannot 

convince yourself that you should listen to you and that you 

would want to work in the environment you have created, then 

you should re-examine your session! If you can convince 

yourself, then use these reasons to convince the students as 

well. 
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Teaching In Diverse Classrooms 

 

In preparation for teaching in classrooms, we suggest that you:  

 

1. Assume a diverse classroom:  

 Create flexible learning processes that account for the 

variety of learning styles that may exist in any 

classroom. 

 Design instruction and materials with a diverse group 

of students in mind. 

 Think about ground rules or norms that will guide the 

learning that is to occur. 

 When appropriate, develop a session that explores 

multiple perspectives on the topic. 

 Make it clear that sexist and homophobic language, 

including use of the term ‘gay’ as a pejorative label, 

does not have a place within the laboratory 

environment. 

 Be selective and sensitive with your language, i.e. be 

aware of words that might have negative connotations 

when discussing/referring to sexuality and gender/sex 

diversity. Use language that expresses inclusivity. 

 Never assume someone's sexuality, unless they have 

disclosed. 

 Use gender neutral pronouns for inferred partners – 

don’t assume a heterosexual relationship. 

 If you are not sure of someone's gender use neutral 

pronouns. 

 For transgender students use the personal pronouns 

that the student uses. 

 Do not assume people want to be labelled. 

 Keep queer*-friendly material (posters, flyers etc) in 

your office space. 
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2. Make the classroom accessible to all students:  

 Create opportunities to get to know your students as 

individuals. 

 Invite student participation. 

 Create opportunities for students to interact in class 

with each other in respectful and meaningful ways. 

 Generate a challenging but vibrant learning process 

that encourages students to develop their creative, 

critical, and analytical thinking skills. 

 Be a role model for students through your own active 

participation in the learning process. 

 

 

3. Confront potential issues of discrimination and manage hot 

moments  

 Devise personal strategies in advance for managing 

yourself and the class in such moments 

 Interrupt blatantly discriminatory behaviours when 

they emerge in class. For example, negative 

language, such as the use of the term “gay” as a 

pejorative term, should be recognised as 

discriminatory and as warranting interruption. 

 Defuse potentially harmful moments by having 

students step back and reflect on the situation. 

 Turn potentially hot moments into powerful learning 

experiences by turning the questions they raise back 

to the group for discussion. 

 When preparing for laboratory discussions, be 

conscious of using language that allows for diversity. 

Consider scenarios that don’t assume “boy-girl 

relationships” and the “mother, father, children” family 

unit. 
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4. Assess one's own biases:  

 Develop an understanding of how your experiences, 

values, beliefs, and stereotypes may influence your 

knowledge and understanding of groups that are 

different from your own. 

 Examine how your own experiences, values, beliefs, 

and stereotypes inform the way you interact with 

individuals whose backgrounds are different from 

your own. 

 Assess how your own experiences, values, beliefs 

and stereotypes affect the way you behave in the 

classroom. 

 Our own level of comfort and knowledge about issues 

relating to gender/sex identity and sexual orientation 

might result in our inadvertently fostering a space 

which may not be welcoming for some students. If 

you are uncomfortable or don’t understand, seek 

assistance. 

 

 

 

 

 

 

 

 

 

Assembled from ideas and advice from OUSA as well as: 

Copyright © 2002-2006 by the President and Fellows of Harvard College. 

Permission is granted to non-profit educational institutions to print and distribute 

this document for internal use provided that the Bok Center’s authorship and 

copyright are acknowledged.  

Derek Bok Center for 

Teaching and Learning 

Harvard University 

Science Center 318 

One Oxford Street 

Cambridge, MA 02138-2901 

Voice: (617) 495-4869 * Fax: (617) 495-3739 

http://bokcenter.harvard.edu 

 

http://bokcenter.harvard.edu/
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Workshops and guidelines 

 

HEDC Workshops 

The following workshops are offered through HEDC: 

 Teaching International Students 

 Maori Culture 

 Treaty of Waitangi 

They raise some important issues about teaching and learning in 

the New Zealand and the University of Otago context. 

Keep an eye on the HEDC website to check for when these 

workshops are on offer. 

The website address is: 

http://hedc.otago.ac.nz/hedc/teaching/teaching-workshops/  

 

Ethical Behaviour 

The Universality of Otago has an Ethical Behaviour Policy. You 

can find it at: 

http://www.otago.ac.nz/administration/policies/otago003161.html 

“The objective of this policy is to promote ethical dealings 

between members of the University community and to provide an 

environment of safety, respect and dignity so members can 

participate fully in all aspects of University life.”  

 

Guidelines for the Use of Non-sexist Language 

This is another important set of guidelines to be aware of in your 

interactions and dealings with colleagues and students. You can 

find the guidelines at: 

http://www.otago.ac.nz/administration/policies/otago003241.html 

 

OUSA Queer Support 

OUSA Queer Support offers Queer Awareness Workshops for 

lecturers, tutors and students. 

Contact q.support@ousa.org.nz  

 

 

http://hedc.otago.ac.nz/hedc/teaching/teaching-workshops/
http://www.otago.ac.nz/administration/policies/otago003161.html
http://www.otago.ac.nz/administration/policies/otago003241.html
mailto:q.support@ousa.org.nz
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Common Problems and Possible Solutions 

(from: Bertola & Murphy, 1995, p. 23) 

 

 Problem Possible Solutions 

 Students won’t prepare or 

participate 

Ask, “Why”?. Set specific tasks. Break 

into sub-groups. 

 One student dominates the 

discussion 

Thank the contributors and then invites 

others to speak. Have around (each 

person speaks or passes). Break into 

sub-groups and appoint the dominant 

student as facilitator. Use you non-

verbal communication (for example, 

hand gesture) to invite comment. 

 Students are silent when 

you ask a question 

Ask easier questions. Confront (“I feel 

that you are worried about being 

wrong”). Give them time to write down 

notes before speaking. Try smaller 

groups and a pyramid sequence. 

 Students do not listen to 

each other 

Confront. Remind them of the ground 

rules. Play a listening game. Change 

the seating arrangements. Ask them to 

paraphrase. 

 Students use sarcasm or 

other put downs 

Confront. Remind them of ground rules. 

Invite discussion about the 

consequences of such behaviour. Be 

assertive. 
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Problems and Solutions: Working with Others 

(after: TEDI, 2001) 

Everyone is an individual, everyone responds to a group 

situation differently, but you, and the students, have to work 

with each other during the laboratories. Some students are 

difficult to work with, and make it difficult for others to work with 

them. Avoid embarrassing or shutting them off. They can be 

valuable members if you can manage to get them on your side. 

The show-off, know-it-all, or arrogant student 

These people seem to dominate discussions, dismiss 

information as 'common knowledge', treat what is being 

covered as something they already know. Do not allow them to 

dominate the session or discussions. 

Response: Ask a difficult question. Ask them to elaborate their 

point with probing from you. Refer it back to the group, for 

example, “That's an interesting point. Let's see what the rest of 

the group think about it”.  

The keen volunteer 

These people are always the first to nominate or volunteer to 

do something.  

Response: Thank them and suggest that others need to be 

involved as well. 

The positive participant 

These people are positive and cooperate fully in the session 

and activities. 

Response: Use these students frequently and try to get them 

working with others in different situations. 

The argumentative student 

These people argue about every point being made. 

Response: Do not get involved in arguments. Remain calm. 

Agree with any good points but ask the group's reaction to any 

bad points. Always try to stop them monopolizing. The group 

will usually deal with these people in their own way. Try to find 

out what is bothering them between sessions and try to elicit 

cooperation. 

The 'shy' participant 

These people could be shy, bored, indifferent, insecure, or 

may just learn best by listening. 

Response: Find out what is causing the silence. If shy, try to 

provide opportunities in smaller groups where they can 

participate with less anxiety. If bored or indifferent, try to find 
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out why, and get them involved through their interests or what 

they are particularly knowledgeable about etc. 

The persistent questioner and the rambler 

These people ask a number of questions, or start to ask a 

question but take a long time getting to the point. 

Response: Answer the question to the point. If subsequent 

questions are asked which are going off the point suggest that 

you discuss them during a break or at some later time. 

The students who whisper during sessions 

These people whisper or have private conversations during the 

sessions and can be quite distracting to you and others. 

Response: Do not embarrass them. They may be discussing 

something they found interesting in the lecture. Ask them an 

easy question to let them know you want them back in the 

session. If it persists ask them during a break what they are 

discussing and do they need some point clarified or raised with 

the group for discussion. If it turns out to be a personal 

conversation, ask if they could leave it till later to discuss. 

The personality clashes 

When there is a clash of personalities and it looks like 

animosity is developing, then it needs to be addressed, as it 

can affect the whole group. 

Response: Emphasise points of agreement, minimise 

differences. If it persists, be open and ask that personalities be 

left out of discussions. This can be done in private, and, if 

necessary, in public. Facilitate different groupings so they are 

separated as much as possible. Do not attempt to mediate 

between them. 

Regardless of the different personalities of the individual 

participants you need to make sure that you: 

 keep the session or discussion on track 

 prevent the session or discussion falling into 

silence 

 keep an eye on individuals and note their 

contribution. 
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Support Services and Professional 
Development 

There are a number of services provided by the University to 

support teachers and students. Here are some. 

 

Higher Education Development Centre (HEDC): 

http://hedc.otago.ac.nz/  

 

HEDC seeks To work in partnership with staff and students of 

the University to promote, support and enhance the ideals, 

knowledge and values of higher education. 

HEDC provides a wide range of services including: 

 professional development programmes 

 new academic staff induction 

 postgraduate programmes in tertiary teaching 

 the HEDC resource collection 

 student learning assistance including the Student 

Learning Centre (see below) 

 mentoring for staff and students 

 development of educational media 

 research in higher education 

 leadership development programmes. 

From the HEDC website, you can register for workshops 

online, identify appropriate contacts in HEDC, find titles of 

useful texts for your teaching, link to other useful sites, 

download guidelines for evaluation of teaching, and find forms 

for requesting student questionnaires. 

Candi Young is the administrator at HEDC and is always only 

too pleased to help you find what you are looking for. Contact 

her on ext 8492 or candi.young@otago.ac.nz.  

 

Student Learning Centre (SLC) 

http://otago.ac.nz/slc  

 

The SLC which is part of the HEDC has information and 

resource pages on student learning development for both 

academic staff and students. 

 

 Remember, as a 
demonstrator, you 
are a staff member 
of the University 

http://hedc.otago.ac.nz/
mailto:candi.young@otago.ac.nz
http://otago.ac.nz/slc
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Support for staff 

As well as offering a range of services for students the Student 

Learning Centre also provides assistance for academic staff. 

Upon request, SLC Learning Advisers can 

 present study skills sessions for Departments during 

normal class times, or at other prearranged times; 

 collaborate with staff in providing support for particular 

assessment tasks; 

 advise staff on ways to meet the learning needs of 

particular students or groups of students; 

 inform staff of the availability of resource materials 

relating to student learning support. 

 

Support for students 

The Student Learning Centre offers a number of services, free 

of charge, to all enrolled students. Services include 

 a workshop program designed to help students to 

improve their learning strategies and their generic 

skills; 

 individual assistance with learning issues; 

 on-line study skills advice; 

 a student led mentoring programme for new students 

 

Carole Scott is the administrator at the Student Learning 

Centre. Contact her on ext 5786 or carole.scott@otago.ac.nz.  

Staff Training and Development 

http://www.otago.ac.nz/administration/stafftraining/index.html 

 

Links to information about staff training and development in the 

following areas can be found at this website. 

 Financial Services Training 

 Higher Education Development Centre (HEDC) 

Training 

 Human Resources Training and Development 

Programme 

 ITS Computer Training 

 Occupational Health & Safety Training 

 Staff Development Policies and Processes 

 Women's Professional Development Options 

mailto:carole.scott@otago.ac.nz
http://www.otago.ac.nz/administration/stafftraining/index.html
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Student Services 

 

At this site http://www.otago.ac.nz/studentservices you will find links to 

the following Student Services: 

 

Careers Development Centre 

http://www.otago.ac.nz/careers/index.html  

 

Chaplains 

http://www.otago.ac.nz/chaplain/  

 

Disability Information & Support 

http://www.otago.ac.nz/disabilities/  

 

Mäori Centre 

http://www.otago.ac.nz/maoricentre/  

 

Pacific Islands Centre 

http://www.otago.ac.nz/pacific/  

 

Proctor 

http://www.otago.ac.nz/proctor/index.html  

 

Recreation Services 

http://www.otago.ac.nz/recreation/ 

http://www.unipol.co.nz/ 

 

Student Health 

http://www.otago.ac.nz/studenthealth/  

 

University Union 

http://www.otago.ac.nz/universityunion/  

 

http://www.otago.ac.nz/studentservices
http://www.otago.ac.nz/careers/index.html
http://www.otago.ac.nz/chaplain/
http://www.otago.ac.nz/disabilities/
http://www.otago.ac.nz/maoricentre/
http://www.otago.ac.nz/pacific/
http://www.otago.ac.nz/proctor/index.html
http://www.otago.ac.nz/recreation/
http://www.unipol.co.nz/
http://www.otago.ac.nz/studenthealth/
http://www.otago.ac.nz/universityunion/
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Evaluating your Demonstrating 

(from: Bertola & Murphy, 1995, pp. 49-52) 

Becoming an effective demonstrator is an ongoing process of 

theorizing, practice, and reflection. Successful demonstrators 

never stop learning. They reflect on what they do and adapt their 

teaching strategies to various topics and groups of students. Part 

of a demonstrator’s professional development lies in evaluating 

one’s teaching and the papers one teaches. 

Why evaluate? 

Evaluation: 

 helps you to find out what you have done right 

 allows you to identify what you’ve done wrong 

and, most importantly, 

 provides information that you can use to improve your 

teaching. 

How to evaluate 

Some suggestions 

 Self reflection 

 Ask your students 

 Ask a colleague 

 Seek help and general advice from HEDC 

 Use a questionnaire – the University Teaching Evaluation 

questionnaire (information can be found at: 

http://hedc.otago.ac.nz/hedc/teaching/evaluating-your-

teaching/ ), or one you design for yourself. 

 

 

http://hedc.otago.ac.nz/hedc/teaching/evaluating-your-teaching/
http://hedc.otago.ac.nz/hedc/teaching/evaluating-your-teaching/
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