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Who am 1?

Education Advisor ELM

Dunedin-based




In what teaching situation / context do you feel most comfortable ASKING
guestions?

a) Small group settings
b) One on one
c) Large group settings (i.e. lecture settings, more than 20 people)

https://www.bartbarrett.com/home
https://conferences.bham.ac.uk/venues/lecture-theatres/



Which of the following is NOT a stage of Tuckman’s stages of group development?
(Answers used to allocate people to groups; please answer quickly)

a) Performing

b) Forming S

22|

¢) Martini drinking

4
https://blog.authenticjourneys.info/2013/08/



In what teaching situation / context do you feel most comfortable ASKING
questions?

a) Small group settings
b) One on one
c) Large group settings (i.e. lecture settings, more than 20 people) P U r p 0 S e

Context
Method

Which of the following is NOT a stage of Tuckman’s stages of group development?
a) Performing
b) Forming

¢) Martini drinking




Objectives

About questions:

« Understand the purpose

« Be aware of the influence of context
« Describe techniques / methods

EFFECTIVE
QUESTIONING

Plan: talking, video / discussion, talking, break out room / discussion,
more talking, break out OR discussion, summary

Any questions — pop them in chat (thanks Tehmina! ©)



Teachers
Novice vs. Expert

Ask fewer questions and less likely related to
assisting performance

Ask guestions to break moments of silence

Ask questions to address an immediate
problem within a task

Ask guestions occasionally to check
understanding

Tend to ask questions for their own
clarification, benefit and learning

Ask questions more frequently and related
to assisting performance

Ask guestions to establish rapport or to
set learner at ease

Ask leading questions closely related to
the overall goals of the activity

Ask guestions regularly to check
understanding

Ask questions to clarify a confusing task

http://blanton/5dClhse/teaching/expert
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(See if you can pick up common themes / comments) [Apologies for low video quality] ¢



What did you pick up from the students?
Were there common themes?

Small group teaching
‘What do you think?’

_ Experience / engagement
Funneling

No bias
Encourage reflection Openness

Build relationships
Positive response
Enjoyable

No right or wrong Not feel silly
Perspective v fact

Lecture setting

Encourage debate



'Engaging with students’ OPD session

Academic Self-
Regulated
Engagement Leaning
High Attention + High Committment

Strategic Compliance

High Attention + Low Committment

o

Levels

Retreatism
Of StUdent . No Attention+ No Committment
Engagement ‘ Rebellion Self-efficacy

Diverted Attention+ No Committment

Ritual Compliance et

Low Attention + Low Committment

Orientation

hased on P. Schlechty and visualization by R. Rios

‘Got the room’ vs. ‘Lost the room’

Relationships
with Teachers
and Peers

Relational
Learning

The factors
that influence
student
engagement

Dispositions to
be a Learner

Motivation and
Interest

Personal
Agency/
Cognitive
Autonomy

https://www.pinterest.nz/pin/411164640955029865/


https://www.google.com/url?sa=i&url=https%3A%2F%2Fwww.123rf.com%2Fphoto_112116174_stock-vector-cute-rainbow-unicorn-vector-illustration.html&psig=AOvVaw1WaQ5aNZfXGIiwjbcKWt3a&ust=1605321695325000&source=images&cd=vfe&ved=0CAIQjRxqFwoTCKCx-7i__uwCFQAAAAAdAAAAABAE

Purpose of questioning

Why do you ask students questions?

* Promote discussion
 Engagement

« Increase understanding

« Establish what they know
 Encourage deeper thought
» Clarify mis-understanding

« Stimulate curiosity

* Did they do the homework?!

Keep awake (1)
Communication skill
Check on wellbeing
Ensure patient safety
Understand who they are
Aid decision-making
Keep attentive
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Context of questioning

* Who is sitting in front of you? * What is your timeline / plan?
« What is their level of learning?  How well do you know them?
* What time of day is it? « How well do they know each other?
« What time of year is it? « What is your relationship with the group
 Where have the students just arrived / persons?
from? « ARE THEY ENGAGED?
« What sort of location are you in? « ARE YOU ENGAGED?
 How is the class / space organised,
physically?

« What are the objectives for the session?

12



Purpose, context will influence how you question in each stage
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Tuckman’s stages of small group development 13

Okpalad, 1977



Activity - Break out groups

‘Got the room’ vs. ‘Lost the room’

*Good feeling about
achievements
Recognition

 Large gp and small gp
‘Forming’ stage

sAgreement and
Consensus

#Clear Roles and
ity
*Facilitation

|
\_/

 Best tools, methods, tips,
tricks using questions to
‘Get the room’

Introduce yourselves! Pick a spokesperson. [Take a screenshot]



Stand, stretch, move, refuel

STAND UP

et

(or get more coffee, for you addicts!)

Turn your camera off, mute your mic.
Stand up, move around.
See you in 60 seconds ©

https://handandstone.ca/stand-up-and-stretch



Method [Reflect on purpose and context]

Choose focus / emphasis:

You will probably consider

owledge dimension all three elements

e Cognitive dimension
Type / style: shotgun, converge

fivergent, brainstorm, funnel, Socratic

Responding: deliver appropriate response

16



Knowledge dimension Cognitive dimension

Level Sample stem questions

Creating Can you design a... to... ? Can you see a possible solution to... ?
How would you test... ?
[ Construct, create, develop]

Evaluating How effective are? What do you think about...? Is there a better
solution to...? [Appraise, judge, defend]

Analyzing What do you see as other possible outcomes? What is the
function of...? How is... similar to...? [Classify, compare, .
differentiate] Cognitive load
Applying How would you explain? What would result...? What was the

main idea? [Demonstrate, solve, use]

Understanding What does this mean? What seems to be the....? Can you
clarify? [Restate, summarise, explain]

Remembering Who? Where? Which one? What? How much? How many?
[Define, list, recall]

High

Ponhl, Michael (2000). Learning to Think, Thinking to Learn: Models and Strategies to Develop a Classroom Culture of Thinking.



Type / style of questioning

Shotgun — several content areas, with no
particular link...succinct response

Convergent — closed, narrow options

Divergent — open, many responses

Brainstorm — generates ideas, viewpoints

Examples

What are the risks associated with this
treatment? What are the best ways to
communicate with patients in this situation?

What percentage of the population are non-
responders to this type of medication?

This medication is not used so much as it was
once. Why?

If you could generate a new medication or

product or intervention in these cases, what
features would it have?

Tofade et al., 2013



Funneling Approach

Tell me about gall stone disease (divergent / open)

Name the ways that gall stones can cause disease
in patients (convergent / closed)

Explain how gall stones cause pancreatitis
(process)

The Funnel Technique

Broad

To generate new,
unanticipated insights

Specific

To collect details

Open

A\ 4

Closed




Socratic
guestioning

‘Answer an answer with a question’

» Dialogue between teacher and learner

« Allows:

Clarification

Probing of assumptions
Probing reasoning
Differing perspectives
Considering consequences

R/ K/ K/ R/ K/
0’0 0‘0 0’0 0’0 0‘0

« Develops deeper / higher level thinking
« Develops questioning skills

One of the best-known teaching tools to
engage students in higher level thinking

20



Activity

You are teaching a group of 12 health care professions students in a once-a-week
session that lasts two hours. One mature student in the group has a degree in
another health profession; they are largely uncooperative, giving the impression
they are ‘better’ than other students. Your impression is they do not engage well
with you, or other students. This means the momentum of the group is hindered
and they are not forming or storming as you would have hoped, eight weeks in to
the first semester.

During class, how would / could / do you use
guestions to improve this situation?

Purpose — you decide
Context — provided
Method — you decide



Responding to questions

Wait time / silence (1 second? 5 seconds? 10? A minute??)

Immediate feedback — encouragement

Redirecting — sharing the load

Reflecting — you are listening

Checking understanding - “What | think you are saying is...”

Re / para phrasing — your own words, e.g. “Ok, so you think itis an x, y, Z"
Acknowledge unknown — OK to say you don’t know

Be genuine and human (or we could just leave it to Al © )

AVOID being interpreted as pimping, posturing

22



Objectives

About guestions:
« Understand the purpose EEFFECTIVE
« Be aware of the influence of context QUESTIONING

« Describe techniques / methods
[Knowledge, cognition, type / style]
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Did you notice....

« First questions were Y / N or similar
« First group comments / feedback were focused on observations
« Next comments / feedback were around experience, opinion

Scaffolding, increasing engagement, creating safe environment

25
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