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Outcomes

To consider the role of feedback to enhance self
(learner) development

Format

Whole group - introduction

Break-out group —warm up exercise
Whole group — feedback task focus
Break-out group — main activity

Whole group — feedback to enhance self



Feedback and learning



Break out group 1

* |Introduce yourself
* Answer Case 1 or 2

@
* Report back .‘ h
4 Yo
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Warm-up

Consider Case 1 or 2

Case 1l

You ask a senior student, final
vear, to examine the

abdomen. Thisis in a clinic
with 2 other students. The
technique used is well below
expectations at this level. The
patient leaves and there is an
opportunity to give feedback.

What process do you follow to
ensure that the student is aware
of the correct technique?

Case 2

In a small group setting you ask a
learner to differentiate

between asthma and COPD.

The explanation is well below
expectations at this level.

What process do you follow to
ensure that the student is aware
of the key issues to differentiate
these common conditions?




Process to offer feedback on Task

 Pendletons, feedback sandwich etc
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Pendleton’s Rules

The feedback you actually wanted to give

1. Subject gives positive aspects ey S ——y
2. Observer gives positive aspects

3. Subject gives areas for improvement
4. Observer gives areas for improvement

"“Positive/Positive, Negative/Negative”
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Novel
approaches

STUDENT

* Responsive
-seeks
- recognises
- monitors

- A student-centred

* Receptive
- ready

e feedback model for

- self-efficacy

T educators

- metacognition

Joy Rudland, Faculty Education Unit, Faculty of Medicine, University of Otago, New Zealand

Approaches to feedback Quality of Feedbad‘

(Pendleton, Silverman)
P.RO.MPTED
(Box 2)

Seduced by the simplicity of task-based feedback
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Myths of feedback

Received: 9 June 2018 | Revised: 4 December 2018 | Accepted: 5 December 2018

DOI: 10.1111/medu.13802

TEACHING STRATEGIES

Challenging feedback myths: Values, learner involvement and
promoting effects beyond the immediate task

Elizabeth Molloy? | Rola Ajjawi® | Margaret Bearman? | Christy Noble®*>

Joy Rudland® | Anna Ryan!

» feedback needs praise-criticism balancing rules;
e feedback is a skill residing within the teacher; and
e feedback is an input only.




v v v v

Task level Process level Self-regulation level Self level
How well tasks are The main process needed Self-monitoring, Personal evaluations and
understood/performed to understand/perform directing, and affect (usually positive)
tasks regulating of actions about the learner

How does the educator ‘help’ the learner to the self-regulation, self level




. . -
Main exercise .""\

Consider this phrase. .* ®

* | saw you struggling with aspects of that examination ... how
did you feel how it went, and what contributed to the
‘struggle’?

e Anticipate what learner may say (list)? How does this influence
the feedback and support you give?



Reasons

Reason given Implications

Unclear of the standard expected. Have they seen the standard
modelled? (self-regulation)

Thought this was the right way of ~ Were they taught correctly?

doing / thinking Did they learn incorrectly, why?

Didn't prepare Why not? Not important, not
interested, no time (working).

Haven't practice Why not? Not important, not
interested, no opportunity?

Get flustered easily (bottled it) Observation tension - what can
you do?

Was tired and or upset Can you help, not indicative of

usual behaviour?






Motivational Interviewing

* R Resist the righting reflex (resisting the urge to tell!)
* U Understand the learners’ motivations
* L Listen with empathy

* E Empower the learner



What may promote a learner to share
vulnerabilities?

Place in chat






Summary

* Do give feedback about task

* When the opportunity presents explore
further — support self-regulation

* Build relationships and trust for effective
feedback




Doyou know ... [II110

how to make the most of participating in feedback?

You kraow that constructive feedback is important to effective dinical education
But da you knowe that we've moved on from talking about ‘giving' feedback?

... focus on Task. .. (the basics)

Resources

Challenging feedback myths: Values, learner involvement and
promoting effects beyond the immediate task

Molloy, Elizabeth; Ajjawi, Rola; Bearman, Margaret; Noble,
Christy; Rudland, Joy; Ryan, Anna

ISSN: 0308-0110, 1365-2923; DOI: 10.1111/medu.13802
Medical education., 2020, Vol.54(1), p.33-39

Hattie, J., & Timperley, H. (2007). The Power of Feedback.
Review of Educational Research, 77(1), 81-112.

https://doi.org/10.3102/003465430298487

But move to self-regulation and self


https://otago.primo.exlibrisgroup.com/discovery/fulldisplay?docid=ctx2271197220260001891&context=SP&vid=64OTAGO_INST:DUNEDIN&lang=en
https://otago.primo.exlibrisgroup.com/discovery/fulldisplay?docid=ctx2271197220260001891&context=SP&vid=64OTAGO_INST:DUNEDIN&lang=en
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