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Constructive alignment is based on the premise that the learner constructs their own meaning through relevant learning 
opportunities and assessment events. The key to constructive alignment is the intentional connection between intended 
learning outcomes, teaching and learning opportunities, and assessment (Biggs & Tang, 2011).

“Learning takes place through the active behaviour of the student: it is what he (sic) does that he learns, not what the teacher does.” 
(Tyler, 1949 as cited by Biggs & Tang, 2011).

In 1949, Ralph Tyler ask four questions that underly the essential ideas in constructive alignment:
•	 What educational purposes should the school seek to attain?
•	 What educational experiences can be provided that are likely to attain these purposes?
•	 How can these educational experiences be effectively organised?
•	 How can we determine whether these purposes are being attained?

These ideas have remained integral to, and often form the basis around, the development of constructive alignment as a 
teaching and learning approach that can be used at the session, course, or programme level.

Start with your learning outcomes 
that relate to the curriculum.

Principles of constructive alignment

Assessment

Choose assessment 
events that will let you and 

your students know if they have 
achieved the intended learning 

outcomes.

Assessment events should reflect the 
level of learning and how they have learnt.

Consider active asessment methods 
that get students self-assessing and 

monitoring their own progess.

Learning  
Opportunities

Create active opportunities that get 
students to engage in what you want 

them to learn.

Consider how you want them  
to learn.

Consider ways you can support 
students to build on pre-existing 
learning to create higher levels  

of learning.

Intended 
Learning Outcomes

Consider what you expect students 
to learn and the level that you expect 

them to learn to.

Intended learning outcomes should be 
active with one or two verbs in each.



Identify the level of learning that you expect of learners. Learning taxonomies can help determine the appropriate level of 
learning. These levels can be built into intended learning outcomes and help create assessment criteria or rubrics.

Bloom’s Taxonomy of Learning and the Structure of Observed Learning Outcomes (SOLO) Taxonomy are two taxonomies 
that may help you determine the level of learning.

Revised Bloom’s 
Taxonomy

(Anderson & 
Krathwohl 2001)

SOLO Taxonomy 
(Biggs 1999)
Structure of 

the Observed 
Learning 
Outcome

Create
Propose, Build, Adapt

Extended Abstract
Theorise, Generalise, 
Hypothesise, Reflect

Understand
Explain, Describe, Outline, Summarise

Multi-structural
Describe, Enumerate, 

List, Combine

Remember
Define, Identify, List, Name, Label

Uni-structural
Identify, Name,  

Follow simple procedure

Pre-structural
(Misses points, Fail)

Evaluate
Debate, Assess, 

Critique

Analyse
Distinguish, Analyse, 
Categorise,  Examine Relational

Explain causes, Analyse, 
Compare/contrast, ApplyApply

Utilise, Construct, Manage, Prepare

For further information and assistance, contact your local education adviser:
otago.ac.nz/medicine/staff/support
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Constructive alignment can help you determine the appropriate level of learning

Bloom’s and SOLO Taxonomies

Constructive alignment can enhance your teaching practice to support learning
Constructively aligned teaching will be more effective because there is consistency between intended learning outcomes, 
learning opportunities, and assessment events.

Figure taken from: https://educarepk.com/solo-taxonomy-versus-blooms-taxonomy.html

Makes learning 
relevant

Teaching and learning is based on the intended curriculum, so teachers and learners 
have a shared or common understanding of the expected learning.

Optimises learning Learners are placed in a web of consistency between learning intentions, learning 
opportunities and assessment, keeping learners and teachers focused.

Involves learners Learning opportunities that require active involvement allow learners to construct 
their own knowledge, supporting deeper learning.

Assessment methods that encourage learners to monitor their own progress and self-
assess support them to develop initiative and self-regulation.
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