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?E’iedfzftiVGS . When working with students/ learners,
Y the endofthe sessionyou il what challenges you the most about

» Understand the value and purpose of questions asking them questions?

« Describe, with examples, different types of questioning techniques
» Describe techniques to encourage student response to questions

Plan for the next 50 mins: bit of me talking, mentimeter, break out
room — small group task, debrief the breakout rooms, bit more of me
talking, time to questions, summary

Any questions — pop them in the chat (thanks Tehmina)

How many questions
does a 4 year old ask .
every da,’,’? Why do you ask students questions?

+ Lost art of asking (curious) questions

« The environment changes to curb that

natural enthusiasm for asking questions
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Go to www.menticom and use the code 6009 4124

Why do you ask students questions?

to check their undertstanding

to help them think about the topic

To find out what they know so far and
what they want to know

tomake them think

Tosee f they are understanding the
content

4 Mentimeter

Totest knowledge level of class

tokeep theminvolved

Inorder to engage them in the session

Tosee if they are keeping up with my

logic and knowledge

To stimulate their thinking

To assist the comprehension of

material

Purpose of questioning

« Promote discussion/engagement
Increase understanding

Establish what they know
Encourage deeper thought

«  Clarify mis-understanding

«  Stimulate curiosity

« Did they do the homework?!

+  Keep them engaged/attentive

Keep them on their toes
Keep them awake
Communication skill
Wellbeing

Patient safety
Understand who they are
Aid decision making
Posturing

Questions create connection

Activity (Part 1)

1 minute

Individually think of one question you often ask your leaners, jot on paper

Questions open the door to possibilities

Bloom’s
Taxonomy of
Learning

Describes levels of learning
How well someone knows something

Putting information togetherin
aninnovative vay

Making judgements based ona
set of guidelines

Breaking the concept into parts
and understand how each part is
related to one another

Use the knowledge gained n
newways

Making sense of the material
you have learned

Recalling relevant knowledge

from long term memory
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Bloom Taxonomy

develop plans

projects i 2
Action verbs and Activities problems Creative exercisel
case studies  Proiects
simulations _Constructs
appraisals
problems critiques
exercises
. case studies gebates crate
practice exercises  $15° *091e EVALUATE design
questions demonstrations questions appraise develop
discussion projects judge formulate
review Shches criticize hypothesize
test simulations defend invent
assessments  role play categorize compare make up
lecture reports Seach ek desdy, originate
ishak learner APPLY S P e organize
ideo presentations | choose ersmate plan
audio writing dramatize i produce
» point out role play
examples explain salact
illustrations organize subdivide
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: produce
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define Bustrate sketch
st give example >
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classify -

identify

Activity (Part 2)

6 - 10 minutes

+  Breakout rooms — small groups (approx. 4)

«  Brief introductions — 30 seconds each (name and role in teaching and learning)

+  One person in each group to be a nominated chair

« The chair s to click on the link provided in the chat box and share their screen

discussion

This link will take you to the Bloom's chart I've just shown so you can refer to this during the

« Each person to share their ‘one question you often ask your learer’

« As agroup classify each question according to Bloom’s Taxonomy and discuss — was the
question pitched at the level of learning you had intended?
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https://www.slideshare.net/IidaHokkanen/bloom-taxonomy-action-verbs-and-activities
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evel Sample stem questions
Pl Mmoot g Ry e

Remembering Who? Where? Which one? What? How much?
How many?
Understanding What does this mean? What seems to be

the....? Can you clarify?

Applying How would you explain? What would result...?
What was the main idea?

Analyzing What do you see as other possible outcomes?
What is the function of...? How is... similar to...?

Evaluating How effective are? What do you think about...?
Is there a better solution to...?

Creating Can you design a... to... ? Can you see a
possible solution to... ? How would you test.

Funneling Approach

Tell me about gall stone disease? (open)
Name the ways that gall stones can cause disease in patients? (closed/recall)
Explain how gall stones cause pancreatitis? (process)

Our natural instinct is to say something not ask something
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Socratic
questioning

Dialogue between teacher and learner
Disciplined and thoughtful

* Clarifying

+  Probing assumptions

+  Probing reasoning

« Differing perspectives

+ Considering consequences
Develops deeper/ higher level thinking

Can support cognitive restructuring
Develops questioning skills

One of the best known teaching tools to
engage students in higher level thinking
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§>cratic Questioning

Clarification Questions | Tell me about your client’s condition/problems/needs
What are the most important client/family/community problems? Why?.

Questions to Probe You seem to be assuming that your client's responses are due to . Tell me more about
Assumptions your thinking here.
your decisions? Why?
decisions about this client/family/community are based on your assumptions that
s this always the case? Why or why not?

Questions How do you know that 2 What are other possible reasons for ___?
Reasons Tell me why?

t would doif ___? Why?

Questions on Differing | What are other possibilities? Afternatives?
Perspectives How might the client/family view this situation? Does anyone view this differently? (in the
2

t interventions that might be possible and why each one would be
Questions on u expect to happen next? Why?

Consequences What are the consequences of each of these possible approaches? What would you do in this
situation and why

How long do you usually wait, after asking
a question, before you step in?

« 0-5SECONDS < A
+ 6-10SECONDS - B
« 11-15SECONDS - C
+ 16-20 SECONDS - D

Responding to questions

17

18



Responding to questions

Wait time/silence
Immediate feedback — encouragement

Redirecting — sharing the load

Reflecting — you are listening

Perception checking — checking your understanding - “what | think you are saying is”
Re/para phrasing — your own words, take it up a notch - “Ok, so you think it is an x”
Acknowledge unknown — OK to say you don't know

Pause and pause again

4/6/22

When working with students/ learners,
what’‘challenges you the most about
asking them\questions?

at'questions/ insights do you have?
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Objectives

By the end of the session you will:

* Understand the value and
purpose of questions

« Describe, with examples,
different types of
questioning techniques

» Describe techniques to
encourage student
response to questions

VWHERE DOES THE TEACHER GET THIS 2 WILBUR
SHOWS NO MOTIVATION IN CLASS (¢
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https://www.youtube.com/watch?v=5K842cXNlEI
https://www.keithrn.com/2017/02/socratic-questions/
https://www.otago.ac.nz/medicine/staff/resources/index.html

