
HOW MANY QUESTIONS DOES A 4 
YEAR OLD ASK EVERY DAY?



EFFECTIVE 
QUESTIONING

Facilitator: 

Louise Beckingsale



OBJECTIVES

• Understand the value and purpose of questions 

• Describe, with examples, different types of questioning 
techniques

• Describe techniques to encourage student response to 
questions

Plan for the next 50 mins: me talking, 2 group tasks, questions via 
chat (thanks Tehmina), summary, time for questions



When working with students/ learners, 
what challenges you the most about 

asking them questions?



HOW MANY QUESTIONS DOES A 4 
YEAR OLD ASK EVERY DAY?

• Lost art of asking (curious) 
questions

• The environment changes to 
curb that natural enthusiasm 
for asking questions



WHY DO YOU ASK STUDENTS 
QUESTIONS?

• Mentimeter poll

• https://www.menti.com/dfoc9p5hov



PURPOSE OF QUESTIONING
• Promote discussion/engagement

• Increase understanding

• Establish what they know

• Encourage deeper thought

• Clarify mis-understanding

• Stimulate curiosity

• Did they do the homework?!

• Keep them engaged/attentive

• Keep them on their toes 

• Keep them awake

• Communication skill

• Wellbeing

• Patient safety

• Understand who they are

• Aid decision making

• Posturing

Questions create connection



ACTIVITY (PART 1)

Individually think of one question you often ask your 
leaners, jot on paper

1 min

Questions open the door to possibilities



Bloom’s Taxonomy 
of Learning

How well someone 
knows something

https://www.ekahau.com/blog/2016/12/13/guest-blog-wi-fi-certification-training-essentials/





ACTIVITY (PART 2)

• Breakout rooms – small groups (3 or 4)

• Brief introductions – 30 seconds each (name and department)

• One person in each group to be a nominated chair

• The chair is to click on the link  provided in the chat box and share their screen 
https://www.slideshare.net/IidaHokkanen/bloom-taxonomy-action-verbs-and-activities

• This link will take you to the Bloom’s chart I’ve just shown so you can refer to this during 
the discussion

• Each person to share their ‘one question you often ask your learner’

• As a group classify each question according to Bloom’s Taxonomy and discuss

6 mins

Questions inspire action

https://www.slideshare.net/IidaHokkanen/bloom-taxonomy-action-verbs-and-activities


FUNNELING APPROACH

• Tell me about gall stone disease? (open)

• Name the ways that gall stones can cause 
disease in patients? (closed/recall)

• Explain how gall stones cause pancreatitis? 
(process)

Our natural instinct is to say something not ask something



• Deeper level thinking

• Systematic

• Good for cognitive 
restructuring

• Develops questioning skills

http://www.history.com/topics/ancient-history/socrates

SOCRATIC QUESTIONING

One of the best known teaching tools to engage students in higher level thinking



SOCRATIC QUESTIONING
Clarify What is the some of the more important assessment 

data you would collect about this patient?

Probe Assumptions Are you assuming the elevated BSLs are due to a high 
intake of refined CHO? Explain why?

Probe Reasons What are other reasons this patient could have 
elevated BSLs. What would you consider if the patients 
diet history revealed an acceptable intake of all type of 
CHO's ?

Differing 
Perspectives

Are there other family members or health 
professionals you could speak with to gather further 
information about this patient's dietary and /or 
medical history?

Consequences If this patient reduced their CHO further or lost weight, 
what would you expect to happen next and why?



ACTIVITY (PART 3)

Breakout rooms – same groups of 3 or 4 again

Take one of your groups initial question and as a group 
discuss how you could develop further questions using 
the Socratic questioning technique

6 mins

Ask another question



HOW LONG DO YOU USUALLY 
WAIT, AFTER ASKING A 

QUESTION, BEFORE YOU STEP IN?

• 0 – 5 SECONDS

• 6 – 10 SECONDS

• 11 – 15 SECONDS

• 16 – 20 SECONDS

• A

• B

• C

• D



RESPONDING TO QUESTIONS



RESPONDING TO QUESTIONS

• Wait time/silence

• Immediate feedback – encouragement

• Redirecting – sharing the load

• Reflecting – you are listening

• Perception checking – checking your understanding

• Re/para phrasing – your own words, take it up a notch

• Acknowledge unknown – OK to say you don’t know



ROLE MODELLING



OBJECTIVES

• Understand the value and purpose of questions 

• Describe, with examples, different types of questioning techniques

• Describe techniques to encourage student response to questions

Plan for the next 45 mins: me talking, 2 group tasks, questions via 
chat (thanks Tehmina), summary, time for questions



HTTPS://WWW.OTAGO.AC.NZ/MEDICINE/STAFF/RESOURCES/INDEX.HTML
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When working with students/ learners, what 
challenges you the most about asking them 

questions?

WHAT QUESTIONS/ INSIGHTS DO 
YOU HAVE?


